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This planning tool is designed to assist schools in the planning and decision – making processes related to the development and implementation of a whole school approach to Career Development and Transition.

This planning tool has been developed through incorporating the Western Australian Guidelines for Career Development and Transition Support Services and the Australian Blueprint for Career Development (ABCD).  This has culminated in a single framework to guide schools through a comprehensive process of promoting a career development culture.

N.B. Use of this tool presupposes familiarisation with the Western Australian Guidelines for Career Development and Transition Support Services and the Australian Blueprint for Career Development. Schools engaging in this activity would have participated in some professional development on “Promoting a Career Development Culture in Schools”
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1.1
Whole School Support & Coordination – School and Community Support

	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	How will the school and community support a Career Development Culture?


	
	
	

	What process will be used to enlist their support?


	
	
	

	What resources are required?


	
	
	

	How / When will this be reviewed? 


	
	
	

	What staff and community support will be required?


	
	
	


1.2
Whole School Support & Coordination – Career Development Coordination

	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	Who will coordinate Career Development & Transition Support Services?


	
	
	

	How will the coordinator be supported? Who will be involved in the Career Development & Transition Support Services team?


	
	
	

	What resources are required?


	
	
	

	How / When will this be reviewed? 


	
	
	


1.3
Whole School Support & Coordination – Staff Professional Development
	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	What professional development opportunities will be provided to staff?


	
	
	

	Do the Career Development Practitioners have recognised minimum qualifications and membership of a professional association?


	
	
	

	What resources are required?


	
	
	

	How / When will this be reviewed? 


	
	
	


1.4
Whole School Support & Coordination – Sustainability

	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	How does the school ensure that all stakeholders view career development activity critical to the long term success of the school?


	
	
	

	How does the school ensure that career development activity is a critical component of the school long term plan?

	
	
	

	What resources are required?


	
	
	

	How / When will this be reviewed? 


	
	
	









2.1
Embedding Career Competencies – Conduct a needs assessment

	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	How will the needs assessment be conducted? Will there be a survey? Forum? 


	
	
	

	Who will complete the survey / participate in the forum? All staff, HODs, administration?


	
	
	

	Which students will the survey / forum refer to?


	
	
	

	How will the survey / forum be distributed? How will the information be collected?


	
	
	


2.2
Embedding Career Competencies – Identify the connection: Integrated Curriculum 
	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	Determine how learning areas will be mapped to career development competencies. 


	
	
	

	Determine how you will highlight among staff how career development aligns with initiatives within schools. E.g. national goals of schooling, employability skills framework.


	
	
	


2.3
Embedding Career Competencies – Conduct an audit

	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	What process will be used to audit the learning areas / year levels?


	
	
	

	Which staff will be involved? How will they conduct their audit? What support will be provided?


	
	
	

	How will the results of the audit be used to inform recommendations for change: time allocation, staff involvement & support, resources available / required?

 
	
	
	






3.1.1

Program Delivery – Individual Pathway Plan

	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	Which students will this involve?


	
	
	

	Who / where will this be delivered?


	
	
	

	What process will be used to deliver this?


	
	
	

	What resources are required?


	
	
	

	How will this link with other learning opportunities?


	
	
	

	How / When will this be reviewed? 


	
	
	

	What staff support will be required?


	
	
	


3.1.2

Program Delivery – Career Development & Transition Portfolio

	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	Which students will this involve?


	
	
	

	Who / where will this be delivered?


	
	
	

	What process will be used to deliver this?


	
	
	

	What resources are required?


	
	
	

	How will this link with other learning opportunities?


	
	
	

	How / When will this be reviewed? 


	
	
	

	What staff support will be required?


	
	
	


3.1.3

Program Delivery – Exit Planning
	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	Which students will this involve?


	
	
	

	Who / where will this be delivered?


	
	
	

	What process will be used to deliver this?


	
	
	

	What resources are required?


	
	
	

	How will this link with other learning opportunities?


	
	
	

	How / When will this be reviewed? 


	
	
	

	What staff support will be required?


	
	
	


3.1.5

Program Delivery – Career Education

	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	Which students will this involve?


	
	
	

	Who / where will this be delivered?


	
	
	

	What process will be used to deliver this?


	
	
	

	What resources are required?


	
	
	

	How will this link with other learning opportunities?


	
	
	

	How / When will this be reviewed? 


	
	
	

	What staff support will be required?


	
	
	


3.1.6

Program Delivery – Enterprise Education

	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	Which students will this involve?


	
	
	

	Who / where will this be delivered?


	
	
	

	What process will be used to deliver this?


	
	
	

	What resources are required?


	
	
	

	How will this link with other learning opportunities?


	
	
	

	How / When will this be reviewed? 


	
	
	

	What staff support will be required?


	
	
	


3.1.7

Program Delivery – VET, WL & Vocational Learning

	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	Which students will this involve?


	
	
	

	Who / where will this be delivered?


	
	
	

	What process will be used to deliver this?


	
	
	

	What resources are required?


	
	
	

	How will this link with other learning opportunities?


	
	
	

	How / When will this be reviewed? 


	
	
	

	What staff support will be required?


	
	
	


3.1.8

Program Delivery – Other Programs
	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	Which students will this involve?


	
	
	

	Who / where will this be delivered?


	
	
	

	What process will be used to deliver this?


	
	
	

	What resources are required?


	
	
	

	How will this link with other learning opportunities?


	
	
	

	How / When will this be reviewed? 


	
	
	

	What staff support will be required?


	
	
	







3.2.1

Service Provision – Career Information, Guidance & Counselling

	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	Which students will have access to this service?


	
	
	

	Who / where will this service be delivered?


	
	
	

	What process will be used to deliver this service?


	
	
	

	What resources are required?


	
	
	

	How will this service link / compliment with other services / activities?


	
	
	

	How / When will this be reviewed? 


	
	
	

	What staff support will be required?


	
	
	


3.2.2

Service Provision – Transition Support

	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	Which students will have access to this service?


	
	
	

	Who / where will this service be delivered?


	
	
	

	What process will be used to deliver this service?


	
	
	

	What resources are required?


	
	
	

	How will this service link / compliment with other services / activities?


	
	
	

	How / When will this be reviewed? 


	
	
	

	What staff support will be required?


	
	
	


3.2.3

Service Provision – Placement or Referral

	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	Which students will have access to this service?


	
	
	

	Who / where will this service be delivered?


	
	
	

	What process will be used to deliver this service?


	
	
	

	What resources are required?


	
	
	

	How will this service link / compliment with other services / activities?


	
	
	

	How / When will this be reviewed? 


	
	
	

	What staff support will be required?


	
	
	


3.2.4

Service Provision – Access and Equity

	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	Which students will have access to this service?


	
	
	

	Who / where will this service be delivered?


	
	
	

	What process will be used to deliver this service?


	
	
	

	What resources are required?


	
	
	

	How will this service link / compliment with other services / activities?


	
	
	

	How / When will this be reviewed? 


	
	
	

	What staff support will be required?


	
	
	


3.2.5

Service Provision – Monitoring & Tracking

	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	Which students will have access to this service?


	
	
	

	Who / where will this service be delivered?


	
	
	

	What process will be used to deliver this service?


	
	
	

	What resources are required?


	
	
	

	How will this service link / compliment with other services / activities?


	
	
	

	How / When will this be reviewed? 


	
	
	

	What staff support will be required?


	
	
	


3.2.6

Service Provision – Community, Industry & Interagency Relationships

	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	Which students will have access to this service?


	
	
	

	Who / where will this service be delivered?


	
	
	

	What process will be used to deliver this service?


	
	
	

	What resources are required?


	
	
	

	How will this service link / compliment with other services / activities?


	
	
	

	How / When will this be reviewed? 


	
	
	

	What staff support will be required?


	
	
	





4.1
Effective Implementation – Follow through on decisions made 

	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	What process will be used to enlist support for an ongoing working party with representatives form teaching and administration staff, parents and community?

	
	
	

	What process will the working party use to put forward its recommendations?


	
	
	


4.2
Effective Implementation – Monitor, review & evaluate

	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	What process will be used to evaluate the effectiveness of the program?


	
	
	

	How will the committee ensure that changes based on the evaluations will be supported by the school administration, staff, community etc?


	
	
	

	How will the program be monitored e.g. staff and student surveys? How frequently will this occur? E.g Quarterly, annually?

 
	
	
	

	How will the gathered information (monitoring and evaluating) be shared among all stakeholders. I.e. Administration, community, parents, staff & students.


	
	
	



5.1
Continual Promotion – Promote the programs and services

	Description
	Proposed Outcome/s
	Action/s Required
	Timeframe

	Which stakeholder groups will be used to promote career development and transition support services?


	
	
	

	How will the promotion be managed and delivered to each stakeholder group?


	
	
	

	Examples to consider

· Deliver presentations to staff about enlisting their support to help promote a Career Development Culture in their school

· Present at parent evenings about the benefits of Career Development opportunities.

· Promote “parents as career partners”

· Develop and implement a career resource centre  - a central space within the school or library to house all resources, preferably overseen by a member of Career Development team

· Produce a weekly/ fortnightly / monthly publication spreading news and information about the career development of students in the school




Appendix A: 

Descriptions from the flowchart of recommended activity
1.0
Whole School Support & Coordination 
1.1
School and Community Support

· All students connect with educational institutions. Therefore schools and other education providers should take a leading role in any systematic and comprehensive approach to assist students in managing their transition processes. 

· The school should provide comprehensive career development programs and transition support services covering employment outcomes, social participation and active citizenship

· Career development programs and transition support services in schools play a key role in encouraging individuals to engage in ongoing career development and in ensuring that an individual’s decisions are based on current, accurate and comprehensive information. 

· Provide students with opportunities to develop skills in effectively managing their own career development; Students are at the centre of transition arrangements, which ensure that the design, management and direction of career pathways are ultimately their responsibility.

· Encourage students to value and actively engage in their learning.

· Consider prior learning and experiences.

· Recognise and reinforce the importance of self-development and self-management.

· Identify and address the learning styles of individuals.

· Respect the personal needs and circumstances of the individual. 

· Include a variety of transition arrangements tailored to the capacities and needs of students from all cultures and equity groups.

· Encourage staff to engage in professional development supportive of building a career development culture.

1.2
Career Development Coordination

· While career development must have a multi-disciplinary approach in terms of delivery, its coordination requires a dedicated practitioner.

· Career development requires a coordinated approach whereby all teachers support the Career Development Practitioner to implement career and enterprise education.

· The Career Development Practitioner will liaise with school personnel to deliver Career Development and Transition Support Services.

· A range of staff, including a Career Development Practitioner, will be required to equip and support all students. 

1.3
Staff Professional Development
· The National Standards and Accreditation Process for Career Development Practitioners and the Australian Blueprint for Career Development underpin Career Development and Transition Support Services.

· Career development practitioners have recognised minimum qualifications which are updated regularly through professional development, and membership of a professional association.

1.4 Sustainability
· Career development activity is seen by all stakeholders as critical to the ongoing success of the school and is a critical component of long term planning with long term funding attached to its implementation.

· Career development activity is a part of the whole school plan and staffing and resources are allocated to programs and services to ensure their sustainability 
Source: Western Australian Guidelines for Career Development and Transition Support Services
2.0
Embedding Career Competencies (ABCD)

2.1
Conduct a needs assessment

· The career development program must meet the needs of students. To achieve this, career competencies and performance indicators selected from the ABCD must relate to the students.

· The most effective way to achieve this is through a needs assessment.

· A needs assessment will:

· identify the needs of the students

· provide information for program planning and necessary support mechanisms 

· provide a basis for selecting and implementing program activities / learning experiences.

2.2
Identify connections with other programs

· It is important to realize that this process can be used as an organizer to connect all activity that occurs in the context of the school?

· Mapping career competencies to programs currently delivered in schools including subject specific aspects of schooling:


· Raises teachers’ awareness of career development 

· Illustrates that an immersion in career development does not equate to more work, rather it has the capacity to add relevance and increase motivation of students as it can provide a realistic focus for students. 

2.3
Conduct an audit

· An audit of current activity helps to determine how well the current program/s are meeting the needs of the students in alignment with the ABCD.
· The audit could be used to determine:
· The extent of current activity

· The strengths, weaknesses and gaps in current activity

· Areas that need improvement 

· Recommendations for change: time allocation, staff involvement & support, resources available / required.

Source: Miles Morgan Australia 2003 Australian Blueprint for Career Development. Draft prototype Canberra: DEST: pages 56 – 68
3.0
Program Development / Redesign
3.1
Program Delivery

3.1.1
Individual Pathway Plan

· Provide students with opportunities to develop individual career pathway plans which will involve a range of stakeholders including the school, industry, parents and others. 

· Students present evidence of well considered decision making in presenting and reviewing their Individual Pathway Plans regarding work, learning and life goals and action planning strategies to achieve those goals.

3.1.2
Career Development and Transition Portfolio

· Students collect, organise and appropriately present evidence of their developing skills, personal qualities, interests, achievements and support strategies to optimise their learning, work and life goal outcomes.
3.1.3
Exit Plan

· Provide students with opportunities to develop a final individual pathway plan, (exit plan) that reflects a variety of activity empowering a young person to leave the school equipped to successfully face the world beyond school. 
· Students continue to present evidence of well considered decision making in presenting their final Individual Pathway Plan regarding work, learning and life goals and action planning strategies to achieve those goals.

3.1.4
Career Education

Career education has an important role to play:

· Within compulsory education: developing self awareness, knowledge and competencies regarding the world of work, and making decisions and transitions.

· Within post-compulsory education: being provided with effective advice and guidance on educational options (including links between these options and later occupational destinations) will help to better match individuals. Learning choices to their interests, talents and intended destinations.

· The career education curriculum incorporates career awareness, career exploration and the development of career management skills.

3.1.5
Enterprise Education

Enterprise education has an important role to play:
· Enterprise education develops in young people enterprise skills and attributes and an awareness of how their community, including business and industry, works. Young people need to be 'opportunity ready’.

· Learning should be directed towards developing in young people those skills, competencies, understandings, and attributes which equip them to be innovative, and to identify, create, initiate, and successfully manage personal, community, business and work opportunities, including working for themselves.

3.1.6 Vocational Education and Training (VET), Workplace Learning (WL) and Vocational Learning

Students will have opportunities to participate in a range of vocational education experiences, including:

· VET for School Students, Workplace learning, Vocational learning.

· Career development programs are enriched by the active involvement of employers, parents and other stakeholders. Students should have opportunities to engage in experiential learning through course tasters and active experiences of the world of work through visits, workplace simulations, and shadowing or structured work placements.

Source: Western Australian Guidelines for Career Development and Transition Support Services
3.2
Service Provision

3.2.1
Career Information, Guidance and Counselling

This will refer to services that assist all students to make educational, training and occupational choices and to manage their careers. It will include a wide range of activities including:

· The provision of general career guidance and support at key transition points during primary and secondary schooling.

· The provision of comprehensive information regarding learning and work opportunities (including local opportunities) supported by appropriate information technology systems accessible at the local level.

· Activities within schools to help students clarify career goals, understand the world of work and develop career management skills.

· Personal advice, guidance or counselling to assist with decisions about initial courses of study, courses of vocational training, further education and training, initial job choice.

· The organised and systematic use of community members such as employers, parents and peers to provide occupational and educational advice and information.

· Produce and disseminate a diverse range of information about jobs and careers, courses of study and vocational training to help individuals make career choices.

Career information, guidance and counselling services may:

· Include the use of current industry based information.

· Be provided in a variety of settings: not only educational institutions and employment offices but also workplaces and community settings.

· Be provided in a variety of sectors: not only the public sector but also the private and community sectors.

· Allocate an important role to informal and non-professional sources of information and guidance such as local employers, community members, parents and peers as well as the formal professional sources.

· Play a pro-active role, helping individuals to create new options, as well as skills matching into existing jobs and courses. 

This implies:

· Advocacy on individual’s behalf, and support for their self advocacy on their own behalf.

· Feedback to learning providers on learners’ unmet needs.

· Encouraging and supporting the skills of career management, not simply facilitating initial educational and occupational choices.

· Recognising that while quality career information is essential for career decision-making, many students will also need the support of skilled people to understand the information, to relate it to their personal needs and to convert it into personal action. 

3.2.2 Transition Support 

· As far as possible the physical facilities of career development and transition services should be designed to be available to students and parents on a self-help basis.

· Identify and develop early intervention support strategies for students (and school leavers) who may require additional transition support.

3.2.3 Placement or Referral

· Students will receive efficient and effective help to secure and retain a placement in education, training, employment or enterprise suitable to their individual needs.

· Students may also need access to a range of services such as accommodation, access to alternative education and training, counselling and advocacy.
3.2.4
Access and Equity

This will ensure approaches such as mentoring and case management are available for students who would benefit from more intensive one to one approaches. 

These approaches will ensure that:

· Early recognition of issues for students at risk are addressed.

· Students facing substantial and multiple disadvantages that prevent them from engaging in education and training are provided with access to a range of specialist services to overcome barriers.

· Support packages for students with high support needs are available.
· Support is provided for those at risk of not participating effectively in education and training.
3.2.5
Monitoring and Tracking

This will ensure appropriate arrangements across service and institution boundaries so students can be followed up as they move through school into post-school destinations. A monitoring and tracking system will:

· Track students as they move through school and from school into post-school destinations for the purpose of evaluating and improving  programs.

· Support students through mentoring, brokering or other appropriate assistance.

· Help identify students who become vulnerable or potentially at risk of not making successful transition from school.

· Assist schools to assess achievements in supporting student transitions and report on these to their communities.

· Provide a basis for evidence-based planning (assisting schools, community groups and the department to refine programs and services).

This will include planning and developing (in a systematic way) a comprehensive IT based system:

· To act as a base-level universal statistical monitoring system for students from their first year of secondary schooling that allows school principals to report on, and individual communities to assess, the success of local transition achievements.

· To act as a local monitoring tool to ensure that all students can be followed up and given appropriate transition support, including case management across a number of services and agencies where this is required.
3.2.6 Community, Industry & Interagency Relationships

· A career development culture which will ensure schools have a shared vision and sense of ownership with local partners at various levels.

· Develop family, community, business and industry partnerships to optimise student (and school leaver) work, learning and life transitions.

· Work closely with other agencies to ensure that students and their families are aware of the full range of support and information services available to them. 

Source: Western Australian Guidelines for Career Development and Transition Support Services
4.0
Effective Implementation

4.1
Follow through on decisions made

· The effort and time devoted to the planning phase must be matched by effective implementation. 

· It is critical that working parties play an active part in the implementation to ensure that the model is fully implemented. 
· Conduct necessary staff development as indicated during the planning

4.2
Monitor, review & evaluate

· Career Development and Transition Support Services should be regularly monitored to ensure that have been implemented effectively and that they are achieving the expected results.  Issues relating to time, resources, skills etc. should be addressed as soon as possible to rectify them.

· Evaluate the effectiveness of the program and make changes as evident from the evaluation. Evaluation can be a powerful tool not only to identify areas of need and opportunities to improve the program, but also to highlight the strengths and benefits evident from the career development program. 

· Survey staff and students regularly to monitor effectiveness and occurrence of Career Development and Transition Support Services

· Conduct annual reviews of the Career Development and Transition Support Services and evaluate overall performance. 

· Convey this information to the principal to ensure ongoing support 

· Schools should monitor and track the outcomes of career development programs and transition support services and use these to inform future programs and services.

Source: Miles Morgan Australia 2003 Australian Blueprint for Career Development. Draft prototype Canberra: DEST: pages 56 – 68

5.0
Continual Promotion

5.1
Promote the programs and services
· Effective and timely promotion or showcasing of the career development program to all stakeholders (administration, community, industry, parents, staff and students) can provide the necessary support to ensure sustainability and to bring about cultural change.

· A variety of promotional styles will required to suit the needs of each stakeholder group. For example, a brief presentation and package for parent evenings, the deliver of staff professional development, a resource centre for industry to advertise and promote their services to parents and students.

APPENDIX B:  Conduct a needs assessment 

Career Development Needs Assessment Survey [Sample]

Target Group / Client/s: 
_________________________________________________

Organisation: 


___________________________________________

The purpose of this survey is to establish the career development needs of our target group / client/s shown above.  This survey lists some of the knowledge, skills and attitudes that are needed for effective career development, and asks you to rate a) how likely it is that the target groups has already acquired them and b) how important you think it is to develop them with the target group / client/s. Your input will then help us to create effective career development strategies to meet these needs. Your participation in this survey is entirely voluntary, and very much appreciated. 

It would be useful if you could complete the following information about yourself, as it assists us to organise the information we are collecting.

1) Your position / title (eg: teacher, student, HR manager, parent, administrator etc): 

_________________________________________________________________________

Today’s Date: ___________________________________________________________
We thank you again for your participation. If you would like more information about this survey and how it will be used, please contact:

Name: 

________________________________________________________________

Position:  
________________________________________________________________

Organisation:
________________________________________________________________

Address: 
________________________________________________________________

Phone:

________________________________________________________________

Fax: 

________________________________________________________________

Email: 

_________________________________________________________________

Source: Miles Morgan Australia 2003 Australian Blueprint for Career Development. Draft prototype Canberra: DEST: Appendix A
Section One

The first section of the survey is designed to establish, in general terms, how much formal career development the target group / client/s have received in the past. Please read the information below and select the appropriate response. 

Question One: Career development has been described as the process of managing life, learning and work over the lifespan. Formal career development activities include things such as career education, career guidance/counselling, work experience, and accessing / researching/ working with career information (this information might include things such as job descriptions, working conditions, training requirements and salaries).

Given your knowledge of the students, how would you rate their previous participation in these types of career development activities in general? Please tick the box that matches the appropriate statement only:

	
	
	No previous participation in formal career development activities at all 

	
	
	

	
	
	A small amount of previous participation in formal career development activities 

	
	
	

	
	
	A moderate amount of previous participation in formal career development activities

	
	
	

	
	
	A substantial amount of previous participation in formal career development activities


Based on your response to question one, in the space below please list, to the best of your knowledge, the career development activities that the students have previously participated in. If you answered “no previous participation in formal career development activities at all” to question one, please leave this section blank. 

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

Thank you. Please continue on to the next 

section of the survey 

Section Two

The second section of the survey is designed to establish, in more specific terms, how much formal career development the students have received in the past. We are particularly interested in the career development areas shown in the table below. 

Question Two: People who work in the career development area have identified the following 11 career competencies as being important to help people manage their life, learning and work over the lifespan. 

Given your knowledge of the students, how would you rate their previous formal career development activities that you think may have helped to develop these career competencies? Please tick one column for each career competency only:

	CAREER COMPETENCY
	No previous participation
	A small amount
	A moderate amount
	A substantial amount

	1. Build and maintain a positive self-image. E.g. Knowing who you are (in terms of interests, skills, personal qualities etc.)
	
	
	
	

	2. Interact positively and effectively with others. E.g. develop the ability to build positive relationships in life and work
	
	
	
	

	3. Change and grow throughout life. E.g. Learn to respond to change by understanding and coping with stressful situations
	
	
	
	

	4.  Participate in life-long learning supportive of career goals. E.g. Exploring strategies for improving skills and knowledge
	
	
	
	

	5.  Locate and effectively use career information. E.g. provide opportunities for students to access career resources (books, internet…) and assist them in understanding careers information
	
	
	
	

	6.  Understand the relationship between work, society and the economy. E.g. Understand how the impact of technology affects the economy, how a person can contribute to a community through work (paid or unpaid…)
	
	
	
	

	7.  Secure/create and maintain work. E.g. develop personal qualities (dependability, punctuality…), work search tools (résumé’s, portfolio’s…) and skills required to gain and secure work
	
	
	
	

	8. Make career enhancing decisions. E.g. explore how beliefs and attitudes influence  decision making processes and explore ways in which decisions about education and work relate to other life decisions
	
	
	
	

	9. Maintain balanced life and work roles. E.g. Examine how personal goals can be satisfied through a combination of work, community, social and family roles and consider leisure activities that relate to a preferred lifestyle.
	
	
	
	

	10. Understand the changing nature of life and work roles. E.g. Identify stereotypes, biases and discriminatory behaviours that may limit opportunities for men and women in certain work roles.
	
	
	
	

	11. Understand, engage in and manage the career building process. E.g. Develop flexible and adaptable short and long-term action plans as well as building the concept of a preferred future as part of a career portfolio.
	
	
	
	


Thank you. Please continue on to the next section of the survey 

Section Three

The third section of the survey is designed to establish which of these 11 career competencies you think the target group / client/s need to develop. In this section we ask you to rate how important you think each of these career competencies are for the students to develop. 

Question Three: As mentioned previously, people who work in the career development area have identified the following 11 career competencies as being important to help people manage their life, learning and work over the lifespan. 

Given your knowledge of the students, please rate how important you think it is for them to develop the following career competencies. Please tick one column for each career competency only:

	CAREER COMPETENCY
	Not important at all
	Only a little important
	Moderately important
	Very important

	1. Build and maintain a positive self-image. E.g. Knowing who you are (in terms of interests, skills, personal qualities etc.)
	
	
	
	

	2. Interact positively and effectively with others. E.g. develop the ability to build positive relationships in life and work
	
	
	
	

	3. Change and grow throughout life. E.g. Learn to respond to change by understanding and coping with stressful situations
	
	
	
	

	4.  Participate in life-long learning supportive of career goals. E.g. Exploring strategies for improving skills and knowledge
	
	
	
	

	5.  Locate and effectively use career information. E.g. provide opportunities for students to access career resources (books, internet…) and assist them in understanding careers information
	
	
	
	

	6.  Understand the relationship between work, society and the economy. E.g. Understand how the impact of technology affects the economy, how a person can contribute to a community through work (paid or unpaid…)
	
	
	
	

	7.  Secure/create and maintain work. E.g. develop personal qualities (dependability, punctuality…), work search tools (résumé’s, portfolio’s…) and skills required to gain and secure work
	
	
	
	

	8. Make career enhancing decisions. E.g. explore how beliefs and attitudes influence  decision making processes and explore ways in which decisions about education and work relate to other life decisions
	
	
	
	

	9. Maintain balanced life and work roles. E.g. Examine how personal goals can be satisfied through a combination of work, community, social and family roles and consider leisure activities that relate to a preferred lifestyle.
	
	
	
	

	10. Understand the changing nature of life and work roles. E.g. Identify stereotypes, biases and discriminatory behaviours that may limit opportunities for men and women in certain  work roles.
	
	
	
	

	11. Understand, engage in and manage the career building process. E.g. Develop flexible and adaptable short and long-term action plans as well as building the concept of a preferred future as part of a career portfolio.
	
	
	
	


You have now completed the survey.  Thank you again for your participation. 
Source: Miles Morgan Australia 2003 Australian Blueprint for Career Development. Draft prototype Canberra: DEST: Appendix A
	APPENDIX C: Conduct an audit. [sample]

	AREA A:    PERSONAL MANAGEMENT
	

	1
	Build and maintain a positive self-image
	(

	
	          knowing who we are (in terms of interests, skills, personal qualities, etc.)
	 

	
	          being aware of our behaviours and attitudes
	 

	
	          understanding what influences our behaviours and attitudes
	 

	
	          adopting behaviours that reflect a positive attitude about ourselves
	 

	
	          understanding how our self-image has an impact on achieving our personal, social, educational and professional goals and decisions 
	 

	
	          understanding the importance of giving and receiving feedback and being able to give and receive feedback
	 

	2
	Interact positively and effectively with others
	(

	
	          understanding and demonstrating interpersonal and group communication skills
	 

	
	          wanting to help, work or collaborate with others
	 

	
	          knowing how to deal with peer pressure, and understanding how our behaviours and those of other are inter-related
	 

	
	          respecting diversity
	 

	
	          being honest with others
	 

	
	          understanding the importance of positive relationships in our personal and professional lives
	 

	
	          being able to express personal feelings, reactions and ideas in an appropriate manner
	 

	
	          knowing how to solve interpersonal problems 
	 

	3
	Change and grow throughout life
	(

	
	          understanding that we change and grow throughout our lives (e.g. our motivations and aspirations change, we all go through physical and psychological changes, etc.) 
	 

	
	          being aware of how change and growth might impact upon our mental and physical health
	 

	
	          demonstrating good health habits
	 

	
	          knowing what causes overt and physical stress
	 

	
	          knowing how to manage stress
	 


	
	          being able to express our feelings
	 

	
	          being able to ask for help
	 

	
	          being aware of how mental and physical health impact upon on life, learning and work decisions
	 

	
	          being aware of how changes related to work can impact on our lives and may require commensurate life changes
	 

	
	          knowing how to adapt to changes 
	 

	AREA B: LEARNING AND WORK EXPLORATION
	

	4
	Participate in life-long learning supportive of career goals
	(

	
	          knowing what influences life and work successes
	 

	
	          understanding how skills can be transferred
	 

	
	          knowing what influences life and work successes
	 

	
	          understanding how to improve our strengths, skills and knowledge
	 

	
	          knowing about multiple work types and alternatives
	 

	
	          knowing about learning opportunities
	 

	
	          understanding the relationship between education level and learning or work options 
	 

	
	          demonstrating behaviours & attitudes that contribute to achieving our personal & professional goals
	 

	
	          having personal & professional learning plans
	 

	
	          undertaking continuous learning activities
	 

	5
	Locate and effectively use career information
	(

	
	          knowing where and how to access reliable career information
	 

	
	          knowing how to use various sources of career information 
	 

	
	          knowing how to use school and community settings and resources to learn about work roles and alternatives
	 

	
	          knowing how to interpret and use labour market information
	 

	
	          understanding how one’s interests, knowledge, skills, beliefs and attitudes can be transferable to various work roles
	 

	
	          knowing what working conditions we want for ourselves
	 

	
	          understanding the realities and requirements of various education, training and work settings
	 


	6
	Understand the relationship between work, society and the economy
	(

	
	          understanding how work can satisfy our needs
	 

	
	          understanding how work contributes to our community and society in general
	 

	
	          understanding how society’s needs and functions affect the supply of goods and services
	 

	
	          understanding how trends affect work and learning opportunities
	 

	
	          understanding the effect of work on people’s lifestyles
	 

	
	          determining the value/importance of work for ourselves
	 

	
	          understanding how organisations operate
	 

	
	          understanding the concept of “global economy” and it’s impact on individuals and society
	 

	AREA C: CAREER BUILDING
	

	7
	Secure/create and maintain work
	(

	
	          understanding the importance of personal qualities on creating/getting/keeping work
	 

	
	          demonstrating creative ways of performing work activities
	 

	
	          articulating one’s skills to others
	 

	
	          understanding that skills and experiences are transferable to various work settings
	 

	
	          being able to work/collaborate with people who are different from ourselves
	 

	
	          developing work search tools and skills 
	 

	
	          knowing how to locate, interpret and use labour market information
	 

	
	          demonstrating employability skills, performance management and leadership skills, and working within and influencing systems
	 

	
	          knowing about services or initiatives that support transition from high school to work or further education/training 
	 

	
	          understanding the value of volunteer work from a work search perspective
	 

	8
	Make career enhancing decisions
	(

	
	          understanding how choices are made
	 

	
	          understanding how our personal beliefs and attitudes affect our decision-making process
	 

	
	          being aware of what might interfere with attaining our goals and plan strategies to overcome these
	 

	
	          knowing how to apply problem-solving strategies
	 

	
	          being able to explore alternatives in decision-making situations
	 

	
	          understanding that our career path reflects a series of choices
	 

	
	          demonstrating the skills, knowledge and attitudes required to assess work and learning opportunities
	 

	
	          being able to develop a range of creative scenarios supportive of our preferred future 
	 

	
	          being able to evaluate the impact of our decisions on ourselves and others
	 

	9
	Maintain balanced life and work roles
	(

	
	          being aware of the various roles we may have
	 

	
	          being aware of the responsibilities linked to each of our roles
	 

	
	          understanding how these different roles require varying amounts of energy, participation, motivation, etc.
	 

	
	          understanding how our various life and work roles impact upon our preferred future or lifestyle
	 

	
	          determining the value of work, family and leisure activities for ourselves  
	 

	
	          being able to determine the kind of work, family and leisure activities we feel might contribute to a balanced life
	 

	10
	Understand the changing nature of life and work roles
	(

	
	          understanding the changing life roles of men and women in work and family settings
	 

	
	          understanding how contributions, both inside and outside the home, are important to family and society
	 

	
	          exploring non-traditional life and work scenarios and examining the possibility of considering such scenarios for ourselves
	 

	
	          being aware of stereotypes, biases and discriminatory behaviours that limit women and men in certain work roles  
	 

	
	          demonstrating attitudes, behaviours and skills that contribute to eliminating gender bias and stereotyping
	 

	11
	Understand, engage in and manage the career building process
	(

	
	          being able to define our preferred future and revisit it on a constant basis
	 

	
	          being able to build career scenarios in step with our preferred future
	 

	
	          understanding the importance of setting goals

	 

	
	          being able to set career goals reflective of our preferred future
	 

	
	          being able to develop short-term plans in step with our preferred future and pursue them
	 

	
	          being able to create and maintain a career portfolio
	 

	
	          understanding how risk taking and positive attitudes are important to our career building process 
	 

	
	          knowing how to plan and apply coping strategies or new career scenarios during transition periods (e.g. starting a family, retirement, losing a job, etc.) 
	 


APPENDIX D: 11 Career Development Competencies from Phase I to Phase III

AREA A- PERSONAL MANAGEMENT


CAREER COMPETENCY 1:  BUILD AND MAINTAIN A POSITIVE SELF-IMAGE

	PHASE I
	PHASE II
	PHASE III

	1.1 Build a positive self-image while discovering its influence on self and others

Stage I – Acquisition

1.1.1 Understand the concept of personal characteristics such as interests, likes and dislikes, personal qualities, strengths and weaknesses.

1.1.2 Discover how positive characteristics are the basis of a positive self-image.

1.1.3 Understand how self-image influences behaviours.

1.1.4 Understand how personal behaviours influence the feelings and behaviours of others.

Stage II – Application

1.1.5 Identify positive characteristics (skills, interests, personal qualities and strengths) as seen by self and others.

1.1.6 Demonstrate behaviours and attitudes reflective of a positive self-image.

Stage III – Personalisation

1.1.7 Assess your self-image and evaluate its impact on you and others

Stage IV – Actualisation

1.1.8 Transform behaviours and attitudes in order to improve self-image.


	1.2 Build a positive self-image and understand its influence on life and work

Stage I – Acquisition

1.2.1 Discover how behaviours and attitudes influence the feelings and behaviours of others.

1.2.2 Discover how behaviours and attitudes affect school, work and family situations.

1.2.3 Understand how the environment influences attitudes and behaviours.

1.2.4 Understand the concepts of values and beliefs, and explore their influence on self-image.

1.2.5 Discover the importance of developing a realistic and positive self-image, and the consequences of developing an inappropriate / negative one.

1.2.6 Discover how a realistic and positive self-image contributes to self-fulfilment, both personally and professionally.

Stage II – Application

1.2.7 Describe your self-image.

1.2.8 Practise behaviours that reflect a positive attitude about self.

Stage III – Personalisation

1.2.9 Evaluate the impact of your self-image on you and others.

Stage IV – Actualisation

1.2.10 Transform behaviours and attitudes in order to improve your self-image and in turn contribute positively to your life, learning and work.
	1.3 Develop abilities to maintain a positive self-image

Stage I – Acquisition

1.3.1 Understand how individual characteristics such as interests, skills, values, beliefs and attitudes contribute to achieving personal, social, educational and professional goals.

1.3.2 Understand the importance of giving and receiving feedback.

1.3.3 Understand the importance of allies (e.g., relationships, mentors) and external assets (e.g., finances, goods) in the fulfilment of career aspirations.

Stage II – Application

1.3.4 Identify the behaviours and attitudes that mirror your own self-image.

1.3.5 Identify your personal characteristics such as interests, skills, values, beliefs and attitudes.

1.3.6 Identify your allies and external assets.

1.3.7 Demonstrate giving and receiving feedback.

1.3.8 Practice behaviours and attitudes that project a positive self-image.

1.3.9 Adopt behaviours and attitudes conducive to reaching personal, social, educational and professional goals.

Stage III – Personalisation 

1.3.10 Assess your personal characteristics and capitalise on those that contribute positively to the achievement of personal, educational, social and professional goals.

Stage IV – Actualisation

1.3.11 Improve self-image in order to contribute positively to your life, learning and work.


Source: Miles Morgan Australia 2003 Australian Blueprint for Career Development. Draft prototype Canberra: DEST pages 34 – 55
CAREER COMPETENCY 2:  INTERACT POSITIVELY AND EFFECTIVELY WITH OTHERS

	PHASE I
	PHASE II
	PHASE III

	2.1 Develop abilities for building positive relationships in life (I)

Stage I – Acquisition

2.1.1 Discover the unique character of individuals.

2.1.2 Explore sources and effects of peer pressure.

2.1.3 Explore implications, effects and consequences of helping others.

2.1.4 Explore interpersonal and group communication skills

Stage II – Application

2.1.5 Demonstrate effective skills, knowledge and attitudes for interacting with others.

2.1.6 Demonstrate effective skills, knowledge and attitudes for resolving conflicts with peers/adults.

2.1.7 Demonstrate appropriate behaviours and attitudes when peer pressures are contrary to your beliefs.

2.1.8 Demonstrate openness to the diversity of cultures and lifestyles, and the diversity of mental and physical abilities.

2.1.9 Demonstrate a willingness to help others.

2.1.10 Adopt behaviours and attitudes that contribute to positive and effective interactions with others in interpersonal and group settings.

Stage III – Personalisation

2.1.11 Acknowledge and appreciate the unique character of self.

2.1.12 Re-examine your own behaviours and attitudes in interpersonal and group communication contexts and determine those that contribute to positive and effective interactions with others.

Stage IV – Actualisation

2.1.13 Improve your interpersonal and group communication skills in order to build positive relationships in your life
	2.2 Develop abilities for building positive relationships in life (II) 

Stage I – Acquisition

2.2.1 Explore the concept of diversity as it relates to respect, tolerance, flexibility and openness towards others.

2.2.2 Explore the concepts of dependability and honesty towards others.

2.2.3 Explore interpersonal and group communication skills.

2.2.4 Explore personal management skills like life and work balance, time management, problem solving, stress management, etc.

2.2.5 Explore helping skills such as facilitating, problem solving, tutoring and guiding.

Stage II – Application

2.2.6 Demonstrate respect for the feelings and beliefs of others.

2.2.7 Demonstrate tolerance and flexibility in interpersonal and group situations.

2.2.8 Demonstrate skills, knowledge and attitudes in responding to criticism.

2.2.9 Demonstrate effective social and group membership skills, knowledge and attitudes.

2.2.10 Demonstrate openness to the diversity of cultures and lifestyles, and the diversity of mental and physical abilities.

2.2.11 Demonstrate helping skills such as problem solving, tutoring and guiding.

2.2.12 Demonstrate dependability and honesty towards others.

2.2.13 Demonstrate personal management skills such as time management, problem solving, stress management, life and work balance, etc.

Stage III – Personalisation

2.2.14 Acknowledge and appreciate the similarities and differences among people.

2.2.15 Re-examine your respect, tolerance, flexibility, openness, dependability and honesty towards others and determine to what degree they are influencing the development of positive relationships in your life.

2.2.16 Integrate personal management skills such as time management, problem solving, stress management and life and work balance into your daily life.

Stage IV – Actualisation

2.2.17 Engage in further learning experiences that help build positive relationships in your life.
	2.3 Develop abilities for building positive relationships in life and work 

Stage I – Acquisition

2.3.1 Discover the skills, knowledge and attitudes needed to work effectively with and for others.

2.3.2 Explore helping skills such as problem solving, tutoring and guiding.

2.3.3 Examine appropriate employee-employer interactions and client-contractor interactions in specific situations.

2.3.4 Explore personal management skills such as time management, problem solving, personal financial management, stress management, life and work balance, etc.

Stage II – Application

2.3.5 Demonstrate behaviours and attitudes required for working with and for others.

2.3.6 Demonstrate personal management skills such as time management, problem solving, financial management, stress management, life and work balance, etc.

2.3.7 Express feelings, reactions and ideas in an appropriate manner.

2.3.8 Demonstrate helping skills such as problem solving, tutoring and guiding.

Stage III – Personalisation

2.3.9 Determine the helping skills you feel comfortable with and wish to contribute in relationships with others.

2.3.10 Acknowledge the positive effects of expressing your feelings, reactions and ideas.

2.3.11 Integrate personal management skills such as time management, problem solving, stress management and life and work balance into your life and work. 

Stage IV – Actualisation

2.3.12 Engage in further learning experiences that help build positive relationships in your life and work.


CAREER COMPETENCY 3:  CHANGE AND GROW THROUGHOUT LIFE

	PHASE I
	PHASE II
	PHASE III

	3.1 Discover that change and growth are part of life 

Stage I – Acquisition

3.1.1 Explore the concepts of change and growth as part of life.

3.1.2 Understand that change and growth impact on your mental and physical health (e.g., stress, frustration, confusion, fatigue).

3.1.3 Explore personal feelings (mental and physical).

3.1.4 Explore ways to express feelings.

3.1.5 Explore good health habits.

3.1.6 Explore the importance of asking for help and ways to do so.

Stage II – Application

3.1.7 Express feelings.

3.1.8 Demonstrate good health habits.

3.1.9 Ask for help when needed.

Stage III – Personalisation

3.1.10 Acknowledge the positive effects of expressing your feelings.

3.1.11 Acknowledge the positive outcomes of asking for help.

3.1.12 Re-examine your own health habits and adopt those that contribute positively to growth.

Stage IV – Actualisation

3.1.13 Engage in good health habits.
	3.2 Learn to respond to change and growth (I)

Stage I – Acquisition

3.2.1 Explore how feelings are influenced by significant experiences.

3.2.2 Understand the concept of stress and its impact on mental and physical well-being.

3.2.3 Explore effective communication skills to use in stressful situations (assertiveness, conflict resolution, problem solving, etc.)

3.2.4 Discover changes that occur in the physical, psychological, social and emotional development of an individual.

3.2.5 Understand how physiological and psychological changes impact on career.

3.2.6 Explore the importance of work, family and leisure activities to mental, emotional, physical and economic well-being.

Stage II – Application 

3.2.7 Identify what causes stress on your own mental and physical being.

3.2.8 Demonstrate effective communication skills in stressful situations (assertiveness, conflict resolution, problem solving, etc.)

3.2.9 Identify your own physical, psychological, social and emotional changes.

Stage III – Personalisation 

3.2.10 Re-examine your communication skills and adopt those that are truly effective in stressful situations.

3.2.11 Examine work, family and leisure activities and acknowledge their impact on your own mental, emotional, physical and economic well-being.

Stage IV – Actualisation 

3.2.12 Improve on communication skills used in stressful situations.

3.2.13 Engage in further work, family and leisure activities that contribute to your own mental, emotional, physical and economic well-being.


	3.3 Learn to respond to change and growth (II)

Stage I – Acquisition

3.3.1 Describe how change and personal growth affect physical and mental health.

3.3.2 Explore how mental and physical health impact on life and work decisions.

3.3.3 Explore stress management strategies.

Stage II – Application

3.3.4 Demonstrate behaviours and attitudes that maintain physical and mental health.

3.3.5 Apply stress management strategies.

Stage III – Personalisation

3.3.6 Examine your mental and physical health and evaluate its impact on career decisions.

3.3.7 Acknowledge the positive outcomes of applying management strategies to your career.

Stage IV – Actualisation

3.3.8 Adopt habits and engage in experiences that maintain or improve your mental and physical health.

3.3.9 Improve your career management strategies.


AREA B – LEARNING AND WORK EXPLORATION

CAREER COMPETENCY 4:  PARTICIPATE IN LIFE-LONG LEARNING SUPPORTIVE OF CAREER GOALS

	PHASE I
	PHASE II
	PHASE III

	4.1 Discover life-long learning and its contribution to life and work

Stage I – Acquisition

4.1.1 Understand the importance of preparing for career paths.

4.1.2 Explore how skills, knowledge and attitudes acquired in one setting can contribute in others (eg at school, at home, in the workplace and in the community.

4.1.3 Explore subject area strengths as well as areas to improve.

4.1.4 Explore strategies for improving skills and knowledge.

4.1.5 Explore the knowledge and skills required to operate safely and effectively in the workplace. 

4.1.6 Discover how different levels of work require different combinations of acquired skills, knowledge and attitudes.

4.1.7 Explore multiple work types and alternatives, both paid and unpaid.

4.1.8 Explore the relationship between ability, effort and achievement.

4.1.9 Understand the importance of practice, effort and learning.

Stage II – Application

4.1.10 Demonstrate effective information-gathering strategies.

4.1.11 Apply strategies for improving skills and knowledge.

Stage III – Personalisation

4.1.12 Evaluate your strategies for gathering information or improving skills and knowledge and adopt those that contribute best to your learning process.

Stage IV – Actualisation

4.1.13 Improve learning strategies.


	4.2 Link life-long learning to personal career aspirations, both present and future

Stage I – Acquisition

4.2.1 Explore life-long learning strategies.

4.2.2 Explore subject area strengths as well as areas to improve.

4.2.3 Explore strategies for improving skills and knowledge.

4.2.4 Understand how personal skills and attitudes influence career successes.

4.2.5 Understand the relationship between personal beliefs, attitudes and skills, and career choices.

4.2.6 Explore the importance of a variety of skill types in the workplace.

4.2.7 Explore the skills, knowledge and attitudes needed in specific work settings/industry sectors.

4.2.8 Explore the skills, knowledge and attitudes best suited to adapt to changing work role requirements.

4.2.9 Understand how past, present and future  academic performance may impact upon the selection of future programs/courses.

4.2.10 Understand how past, present and future academic performance may impact upon work.

Stage II – Application

4.2.11 Demonstrate life-long learning strategies.

4.2.12 Apply strategies for improving skills and knowledge.

4.2.13 Demonstrate personal skills and attitudes conducive to career successes.

4.2.14 Compare the role of a student with  that of a worker.

Stage III – Personalisation

4.2.15 Evaluate strategies for improving skills and knowledge and adopt those that contribute best to the learning process.

4.2.16 Evaluate the impact of your personal skills and attitudes to your career successes.

Stage IV – Actualisation

4.2.17 Improve and engage in life-long learning strategies supportive of your career aspirations.


	4.3 Link life-long learning to the career building process

Stage I – Acquisition

4.3.1 Understand how a variety of skills, knowledge and attitudes contribute to achieving personal goals.

4.3.2 Understand how skills, knowledge and attitudes acquired in a variety of learning programs may contribute to achieving personal and professional goals.

4.3.3 Understand how life-long learning enhances the ability to achieve goals.

4.3.4 Understand how prior education relates to the selection of courses / programs, workplace training and/or entry into work.

4.3.5 Understand how a set of skills, knowledge and attitudes can fulfil the requirements of a variety of work roles and work environments.

4.3.6 Understand why life-long learning is required in the work place.

4.3.7 Explore various work role requirements.

Stage II – Application

4.3.8 Demonstrate life-long learning behaviours and attitudes that contribute to achieving personal and professional goals.

4.3.9 Demonstrate how prior education relates to various options regarding courses / programs, workplace training and/or entry into work.

Stage III – Personalisation

4.3.10 Determine the value of continued learning for you.

4.3.11 Determine the transferable skills, knowledge and attitudes that can fulfil the requirements of a variety of work roles and work environments.

Stage IV – Actualisation

4.3.12 Engage in a continuous learning process supportive of your career goals.


CAREER COMPETENCY 5:  LOCATE AND EFFECTIVELY USE CAREER INFORMATION

	PHASE I
	PHASE II
	PHASE III

	5.1 Discover and understand career information

Stage I – Acquisition

5.1.1 Explore the work of family members, school personnel and community workers/employers.

5.1.2 Explore work roles and settings of interest.

5.1.3 Explore the concept of work information and how parents, relatives, friends and/or neighbours can provide this information.

5.1.4 Discover how interests, knowledge, skills, beliefs and attitudes relate to work roles.

5.1.5 Explore the working conditions of various work roles (e.g., inside/outside, hazardous, responsibilities for health and safety).

5.1.6 Understand how self-employment differs from working for others.

5.1.7 Explore various sources of work information (e.g., networks, Internet, television, newspapers).

Stage II – Application 

5.1.8 Use various sources of work information (e.g., Internet, television, newspapers).

Stage III – Personalisation 

5.1.9 Express your opinion on work information that has been explored.

Stage IV – Actualisation 

5.1.10 Improve strategies for locating and using work information.


	5.2 Locate, understand and use career information

Stage I – Acquisition

5.2.1 Discover differences between work, jobs, occupations and careers.

5.2.2 Discover how occupations, work roles and work alternatives (e.g., self-employment, contracting) can be classified.

5.2.3 Explore industry sectors.

5.2.4 Explore school and community information resources on work roles and work alternatives.

5.2.5 Discover how skills, knowledge and attitudes can be transferable from one work role to another.

5.2.6 Explore various work settings and work roles in the community.

5.2.7 Explore various working conditions (e.g., inside/outside, hazardous).

Stage II – Application 

5.2.8 Use school and community settings and resources to learn about work roles and work alternatives.

5.2.9 Demonstrate how your interests, knowledge, skills, beliefs and attitudes are transferable to various work roles.

5.2.10 Identify the working conditions that you favour.

Stage III – Personalisation 

5.2.11 Assess career information and determine its pertinence for you.

Stage IV – Actualisation 

5.2.12 Improve strategies for locating, understanding and using career information.
	5.3 Locate, interpret, evaluate and use career information (I)

Stage I – Acquisition

5.3.1 Explore the educational and training requirements of various work roles.

5.3.2 Discover how key personnel in selected work roles could become ideal information resources/ role models.

5.3.3 Explore how trends and work opportunities in various industry sectors impact upon the nature and structure of work roles.

5.3.4 Explore how employment and workplace trends impact upon education and training.

5.3.5 Understand how a variety of factors (e.g., supply and demand for workers, demographic changes, environmental conditions, geographic location) impact upon work opportunities.

5.3.6 Understand how labour market information (profiles, statistics, etc.) should be used when making career decisions.

5.3.7 Explore a variety of work alternatives (e.g., volunteering, full-time employment, contracting, consulting, and entrepreneurship).

Stage II – Application 

5.3.8 Use career information resources such as career directories, occupation classification systems, labour market information, mass media, computer and Internet-based career information delivery systems to learn about the realities and requirements of various work roles.

5.3.9 Consult key personnel in selected work roles as information resources, role models / mentors.

Stage III – Personalisation 

5.3.10 Determine, according to your own preferences, the advantages and disadvantages of various work alternatives (e.g., full employment, contracting, consulting, entrepreneurship).

5.3.11 Assess career information and evaluate its impact on your own career decisions.

Stage IV – Actualisation

5.3.12 Improve strategies to locate, interpret, evaluate and use career information.




CAREER COMPETENCY 6:  UNDERSTAND THE RELATIONSHIP BETWEEN WORK, SOCIETY AND THE ECONOMY

	PHASE I
	PHASE II
	PHASE III

	6.1 Discover how work contributes to individuals and the community

Stage I – Acquisition

6.1.1 Understand how work can satisfy personal needs.

6.1.2 Understand how work can contribute positively to society.

6.1.3 Explore the products and services of local employers.

6.1.4 Explore the impact of work on personal, social, economic and environmental problems.

Stage II – Application

6.1.5 Demonstrate how work can satisfy personal needs.

6.1.6 Demonstrate how work might solve personal, social, economic and environmental problems.

Stage III – Personalisation

6.1.7 Determine the value of work for you.

Stage IV – Actualisation

6.1.8 Engage in work experiences that satisfy your own needs as well as contribute to your community.


	6.2 Understand how work contributes to the community

Stage I – Acquisition

6.2.1 Understand how organisations operate (e.g., how money is made, overhead costs, profit).

6.2.2 Explore the importance of work to a community.

6.2.3 Understand the relationships between work, community and the economy.

6.2.4 Explore the economic contributions workers make to a community.

6.2.5 Understand how the community, the economy and technological advances impact upon work, and work roles.

Stage II – Application

6.2.6 Demonstrate how work impacts upon your own community.

Stage III – Personalisation

6.2.7 Evaluate how a person can contribute to the community through work.

Stage IV – Actualisation

6.2.8 Engage in work experiences that contribute to your community. 


	6.3 Understand how societal and economic needs influence the nature and structure of work (I)

Stage I – Acquisition

6.3.1 Explore the effect of work on people’s lifestyles

6.3.2 Understand how society’s needs and functions affect the supply of goods and services.

6.3.3 Explore how trends (such as social, demographic, technological, occupational and industrial trends) can positively and negatively affect work and learning opportunities.

6.3.4 Understand the concept of a global economy and explore how it affects individuals, communities, the states and territories, and the nation.

Stage II – Application

6.3.5 Demonstrate how your own community is affected by society’s needs and functions, as well as by the global economy.

6.3.6 Demonstrate how work and learning in  your own community is affected by certain trends (such as social, demographic, technological, occupational and industrial trends).

Stage III – Personalisation

6.3.7 Evaluate the impact of society’s needs and functions, and that of the global economy, on you.

6.3.8 Evaluate the impact of social, demographic, technological, occupational and industrial trends on your work and learning opportunities.  

6.3.9 Determine the importance of work for you.

Stage IV – Actualisation

6.3.10 Engage in work experiences that satisfy your needs as well as contribute to society.




AREA C – CAREER BUILDING


CAREER COMPETENCY 7:  SECURE/CREATE AND MAINTAIN WORK

	PHASE I
	PHASE II
	PHASE III

	7.1 Explore effective work strategies

Stage I – Acquisition

7.1.1 Understand the importance that personal qualities (e.g., dependability, promptness, getting along with others) have on creating, getting and keeping work.

7.1.2 Explore creative ways of performing work activities.

7.1.3 Understand how cooperation among workers can help accomplish a task.

7.1.4 Understand the importance of being able to work with people from different cultural and language backgrounds, age groups, gender and those with disabilities.

7.1.5 Understand the meaning of taking responsibility for your own actions.

Stage II – Application

7.1.6 Demonstrate creative ways of performing work activities (e.g., at home, at school, at work and/or in the community).

7.1.7 Demonstrate the ability to work with people from different cultural and language backgrounds, age groups, gender and those with disabilities.

7.1.8 Experience cooperation in order to accomplish a task.

7.1.9 Demonstrate the ability to take responsibility for your own actions.

Stage III – Personalisation

7.1.10 Re-examine your experience while performing work activities and determine which abilities and attitudes contributed positively or negatively to the experience.

Stage IV – Actualisation

7.1.11 Improve your abilities and attitudes in order to contribute positively to work experiences (e.g., at home, at school, at work and/or in the community).


	7.2 Develop qualities to seek and obtain/create work

Stage I – Acquisition

7.2.1
Explore personal qualities (e.g., dependability, punctuality, getting along with others) that are needed to get and keep work.

7.2.2
Understand how skills are transferable across a variety of work alternatives.

7.2.3
Understand the language describing employment and other work opportunities and conditions.

7.2.4
Explore work search tools and skills required to find/create and maintain work (job application forms, résumés, portfolios, job interviewing, proposals, cover letters, etc.).

Stage II – Application

7.2.5
Demonstrate personal qualities (e.g., dependability, punctuality, getting along with others) that are needed to get and keep work.

7.2.6
Demonstrate the ability to complete application forms.

7.2.7 Develop work search tools required to find and maintain work (e.g., résumé, portfolio, proposals, cover letters).

7.2.8 Identify your transferable skills and experience a new task by using them.

Stage III – Personalisation

7.2.9 Acknowledge your personal qualities and skills and determine which to build into your career goals and aspirations.

Stage IV – Actualisation

7.2.10 Create and engage in new work experiences (e.g., at home, at school, at work and/or in the community) that acknowledge your personal qualities and use your transferable skills.
	7.3 Develop abilities to seek, obtain/create and maintain work

Stage I – Acquisition

7.3.1 Explore skills, knowledge and attitudes required to locate, interpret and use information about work opportunities.

7.3.2 Explore skills, knowledge and attitudes that are transferable from one work role to another.

7.3.3 Explore work search tools and skills required to seek, obtain/create and maintain work (job application forms, résumés, portfolios, job interviewing, proposals, cover letters, etc.).

7.3.4 Explore specific work opportunities in terms of working conditions and safety hazards, benefits, etc.

7.3.5 Explore employability skills and attributes necessary to obtain and maintain work (See Chapter 8).

7.3.6 Explore services or initiatives that support transitions to different settings. 

7.3.7 Understand that work opportunities often require flexibility and adaptability (e.g., relocating, learning new skills).

7.3.8 Explore volunteering as a proactive job search and personal development strategy.

Stage II – Application

7.3.9 Demonstrate skills, knowledge and attitudes in preparing personal marketing documentation (e.g., résumés, proposals, portfolios, cover letters).

7.3.10 Demonstrate the skills, knowledge and attitudes necessary for a successful work interview.

7.3.11 Demonstrate employability skills 

and attributes necessary to obtain and maintain work (See Chapter 8) .

7.3.12 Experience volunteering as a proactive job search or personal development strategy.

Stage III – Personalisation

7.3.13 Evaluate work opportunities in terms of working conditions, benefits, etc., that are important to you.

7.3.14 Acknowledge your personal set of skills, knowledge and attitudes that contribute to seeking, obtaining/creating and maintaining work.

Stage IV – Actualisation

7.3.15 Create and engage in work opportunities reflective of your personal set of skills, knowledge and attitudes.

7.3.16 Adapt current or try new work search skills and tools.




CAREER COMPETENCY 8:  MAKE CAREER ENHANCING DECISIONS

	PHASE I
	PHASE II
	PHASE III

	8.1 Explore and improve decision making

Stage I – Acquisition

8.1.1 Understand how choices are made.

8.1.2 Explore what can be learned from experiences.

8.1.3 Explore what might interfere with attaining goals. 

8.1.4 Explore strategies used in solving problems.

8.1.5 Explore alternatives in decision-making situations.

8.1.6 Understand how personal beliefs and attitudes influence decision-making.

8.1.7 Understand how decisions affect self and others.

Stage II – Application

8.1.8 Assess what might interfere with attaining your goals.

8.1.9 Apply problem-solving strategies.

8.1.10 Make decisions and take responsibility for them.

Stage III – Personalisation

8.1.11 Examine your problem-solving strategies and evaluate their impact on the attainment of your goals.

8.1.12 Evaluate the impact of personal decisions on you and on others.

Stage IV – Actualisation

8.1.13 Engage in a responsible decision-making process.
	8.2 Link decision making to career building

Stage I – Acquisition

8.2.1 Understand how personal beliefs and attitudes affect decision making.

8.2.2 Understand how career development is a continuous process with a series of choices.

8.2.3 Explore possible outcomes of decisions.

8.2.4 Explore school courses related to personal, educational and work interests.

8.2.5 Understand how the expectations of others affect career building.

8.2.6 Explore ways in which decisions about education and work relate to other major life decisions.

8.2.7 Explore advantages and disadvantages of various courses and programs for the attainment of career goals.

8.2.8 Explore the requirements for courses and  programs.

8.2.9 Understand how uncertainties about the future may lead to creative or alternative choices.

Stage II – Application

8.2.10 Demonstrate how your own beliefs and attitudes influence your decision-making process.

8.2.11 Demonstrate how your series of choices reflect your career path.

8.2.12 Compare the advantages and disadvantages of various courses and programs for the attainment of career goals.

8.2.13 Make decisions and take responsibility for them.

8.2.14 Develop creative or alternative choices reflective of the changing world of work.

Stage III – Personalisation

8.2.15 Evaluate how your decisions (about school, family, leisure, work, etc.) impact upon your life, and affect other decisions.

8.2.16 Examine creative or alternative scenarios, and evaluate their impact on your own life.

8.2.17 Evaluate the impact of personal decisions on you and on others.

Stage IV – Actualisation

8.2.18 Engage in decision-making that suits your needs and values and is supportive of your goals
	8.3 Engage in career decision making

Stage I – Acquisition

8.3.1 Understand the importance of developing a range of scenarios supportive of your preferred future.

8.3.2 Investigate the requirements needed to qualify for desired education/training.

8.3.3 Investigate costs (living and fee-related) associated with education and training.

8.3.4 Investigate strategies for securing financial assistance related to education and training.

8.3.5 Explore courses in terms of skills, knowledge and attitudes required for entry-level work or advanced training.

8.3.6 Understand the steps required for transition (eg: school to post-secondary education/training programs or work, re-entering the workforce).

8.3.7 Understand how personal values may influence your choices and actions. 

8.3.8 Explore how being positive about the future and its uncertainties may lead to creative and interesting possibilities/alternatives.

Stage II – Application

8.3.9 Demonstrate responsibility for making educational and work choices.

8.3.10 Develop a range of scenarios supportive of your preferred future.

8.3.11 Plan strategies for covering costs (living and fee-related) associated with education/training possibilities and apply for needed assistance.

8.3.12 Plan and complete the steps required for transition (eg: school to post-secondary education/training programs or work, volunteer work to paid employment etc).

8.3.13 Develop creative or alternative choices reflective of the changing world of work.

Stage III – Personalisation

8.3.14 Evaluate educational and work choices in terms of your personal goals, values and financial means.

8.3.15 Examine alternatives in given decision-making situations and determine if they are supportive of your values and goals.

Stage IV – Actualisation

8.3.16 Create and engage in career experiences supportive of your values and goals.

8.3.17 Engage in decision-making that suits your needs and values and is supportive of your goals. 


CAREER COMPETENCY 9:  MAINTAIN BALANCED LIFE AND WORK ROLES

	PHASE I
	PHASE II
	PHASE III

	9.1 Explore and understand the interrelationship of life roles (I)

Stage I – Acquisition

9.1.1 Explore the various roles an individual may have (e.g., friend, student, worker, family member).

9.1.2
Explore work-related activities in the home, community, school and workplace.

9.1.3 Understand how family members depend on one another, work together and share responsibilities.

9.1.4 Understand how work roles complement family roles.

Stage II – Application

9.1.5 Experience work-related activities in the home, community, school and workplace.

9.1.6 Demonstrate how you work with other family members and share family responsibilities.

9.1.7 Demonstrate the links between your work roles and some of your family roles.

Stage III – Personalisation

9.1.8 Examine your different life roles and evaluate your responsibilities within each of them.

Stage IV – Actualisation

9.1.9 Engage responsibly in each of your current life roles.
	9.2 Explore and understand the interrelationship of life roles (II)

Stage I – Acquisition

9.2.1 Understand how different work and family roles require varying kinds and amounts of energy, participation, motivation and abilities.

9.2.2 Understand how work roles satisfy personal and family needs.

9.2.3 Examine how personal goals can be satisfied through a combination of work, community, social and family roles.

9.2.4 Understand how personal leisure choices relate to lifestyle.

9.2.5 Understand how various career roles impact upon the attainment of future goals.

9.2.6 Explore the advantages and disadvantages of various life role possibilities.

9.2.7 Explore the interrelationships among family, work and leisure decisions.

Stage II – Application

9.2.8 Plan and experience leisure activities that relate to your considered or preferred lifestyle.

9.2.9 Demonstrate how your various career roles impact upon the attainment of your future goals.

Stage III – Personalisation

9.2.10 Examine the type of lifestyle you want.

9.2.11 Determine the type of career roles that would best suit your life.

Stage IV – Actualisation

9.2.12 Engage in experiences that are supportive of your career goals.


	9.3 Link life styles and life stages to career building

Stage I – Acquisition

9.3.1 Understand the concepts of life stages and the meaning of each of them.

9.3.2 Understand the factors that influence or impact upon lifestyles (e.g., socioeconomic status, culture, values, work choices, work habits).

9.3.3 Examine how different work scenarios can affect life scenarios.

9.3.4 Explore the contribution and impact of work to a balanced and productive life.

9.3.5 Understand the importance and impact of leisure activities in your life.

9.3.6 Discover how work skills, knowledge and attitudes can be acquired through leisure and volunteer work.

Stage II – Application

9.3.7 Plan and experience work scenarios reflective of your life stage and lifestyle.

9.3.8 Plan and experience leisure activities that contribute to a balanced life.

9.3.9 Demonstrate how work skills, knowledge and attitudes are acquired through leisure.

Stage III – Personalisation

9.3.10 Examine your work scenarios and determine which ones are supportive of your career goals.

9.3.11 Examine your leisure activities and determine which ones contribute to a balanced life.

9.3.12 Acknowledge the factors that influence or impact upon your lifestyle (e.g., socioeconomic status, culture, values, work choices, work habits, injury, illness).

Stage IV – Actualisation

9.3.13 Engage in work experiences and leisure activities that support your goals and contribute to a balanced life.




CAREER COMPETENCY 10:  UNDERSTAND THE CHANGING NATURE OF LIFE AND WORK ROLES

	PHASE I
	PHASE II
	PHASE III

	10.1 Discover the nature of life and work roles

Stage I – Acquisition

10.1.1 Understand the positive impact of work on people (e.g., enhanced self-esteem, financial independence).

10.1.2 Discover the changing life roles of men and women in work and family settings (e.g., men at home, women in high administrative functions).

10.1.3 Understand how contributions of individuals both inside and outside the home are important to family and community (e.g., family financial independence, community volunteering).

Stage II – Application

10.1.4 Outline the gender-based life roles of people that you know.

10.1.5 Plan and make contributions both inside and outside the home.

Stage III – Personalisation

10.1.6 Examine the type of life roles you would be ready to consider.

10.1.7 Examine and acknowledge the positive impact work has on you.

Stage IV – Actualisation

10.1.8 Engage in fulfilling work and life experiences.


	10.2 Explore non-traditional life and work options

Stage I – Acquisition

10.2.1 Identify non-traditional life and work options

10.2.2 Investigate advantages and challenges of entering non-traditional work.

10.2.3 Explore the advantages of experiencing personal interests, even if they are most often considered non-traditional to your gender.

10.2.4 Understand the concepts of stereotypes, biases and discriminatory behaviours.

Stage II – Application

10.2.5 Experience personal interests, even if they are most often considered non-traditional to your gender.

10.2.6 Identify stereotypes, biases and discriminatory behaviours that may limit opportunities for women and men in certain work roles.

Stage III – Personalisation

10.2.7 Acknowledge your own stereotypes, biases and discriminatory behaviours that may limit opportunities for you or others in certain work roles.

Stage IV – Actualisation

10.2.8 Develop attitudes and engage in behaviours that are non discriminatory.


	10.3 Understand and learn to overcome stereotypes in career building (I)

Stage I – Acquisition

10.3.1 Examine factors that have influenced the changing career patterns or pathways of women and men.

10.3.2 Examine gender stereotyping and bias in education and training programs and work settings.

10.3.3 Identify attitudes, behaviours and skills that contribute to eliminating gender bias and stereotyping.

10.3.4 Investigate advantages and challenges of adopting non-traditional work roles.

Stage II – Application

10.3.5 Demonstrate attitudes, behaviours and skills that contribute to eliminating gender bias and stereotyping.

Stage III – Personalisation

10.3.6 Assess your willingness to contribute to eliminating gender bias and stereotyping.

10.3.7 Examine the possibility of adopting non-traditional work roles.

10.3.8 Consider fulfilling work roles regardless of gender bias and stereotyping.

Stage IV – Actualisation

10.3.9 Create and engage in fulfilling career experiences regardless of gender bias and stereotyping.




CAREER COMPETENCY 11:  UNDERSTAND, ENGAGE IN AND MANAGE THE CAREER BUILDING PROCESS

	PHASE I
	PHASE II
	PHASE III

	11.1 Explore the underlying concepts of the career building process

Stage I – Acquisition

11.1.1 Explore the concept of ‘change is constant’ and its relationship to career building.

11.1.2 Explore the concept of ‘learning is an ongoing process’ and its relationship to career building.

11.1.3 Explore the concept of ‘following your heart’ and its relationship to career building.

11.1.4 Explore the concept of ‘goal setting as a source of inspiration and motivation’ in career building.

11.1.5 Understand the value of ‘focusing on the journey’ in career building.

11.1.6 Discover the benefits of strong relationships to career building.

Stage II – Application

11.1.7 Recognise situations of change and transformation in your environment.

11.1.8 Seek desired information and learn from different sources.

11.1.9 Try new experiences according to your dreams, personal values and interests.

11.1.10 Plan and take part in an activity of interest and describe what has been learned during the activity.

11.1.11 Identify your set of relationships.

Stage III – Personalisation

11.1.12 Examine your opinions and feelings about change, learning, following your heart, setting goals, focusing on the journey and having or developing a network of allies.

Stage IV – Actualisation

11.1.13 Engage in experiences that expose you to change, continuous learning, personal values and dreams, goal setting, journeys and networking.
	11.2 Understand and experience the process of career building

Stage I – Acquisition

11.2.1 Explore the concept that every decision is a career decision.

11.2.2 Understand the concept of career building.

11.2.3 Understand the difference between career planning and career building.

11.2.4 Understand the importance of developing flexible and adaptable short-term action plans within the career building process.

11.2.5 Understand the concept of a preferred future as part of the career building process.

11.2.6 Understand the concept and importance of a career portfolio.

Stage II – Application

11.2.7 Define your preferred future.

11.2.8 Develop short-term action plans in step with your preferred future.

11.2.9 Create and maintain your career portfolio.

Stage III – Personalisation

11.2.10 Re-examine and assess your preferred future using as criteria newly acquired information about yourself and the world of work.

Stage IV – Actualisation

11.2.11 Take steps to move towards your preferred future.

11.2.12 Adjust your preferred future as experience changes your knowledge of yourself.
	11.3 Recognise and take charge of the career building process

Stage I – Acquisition

11.3.1 Understand the concept of the labour market and its relationship to career building.

11.3.2 Understand how risk taking and positive attitudes towards self and work (resilience, flexibility, openness, etc.) are important to the career building process.

11.3.3 Understand the difference between risk taking in career building and risk-taking in the workplace. 

11.3.4 Understand how information on yourself and on the labour market is important to the career building process.

11.3.5 Explore the notion of career scenario building as an integral component of the career building process.

11.3.6 Understand the importance of pursuing short-term action plans.

Stage II – Application

11.3.7 Demonstrate risk taking and positive attitudes toward self and work (resilience, flexibility, openness, etc.).

11.3.8 Update your portfolio using newly acquired information about yourself and the labour market.

11.3.9 Build career goals, aspirations and experiences in step with your preferred future.

11.3.10 Develop and pursue short-term action  plans in light of your desired career goals and aspirations.

11.3.11 Experience different roles through work experience, volunteering, social events, etc.

Stage III – Personalisation

11.3.12 Refine your self-perception (based on career experiences) and evaluate its impact on your decisions or choices.

11.3.13 Revisit your preferred future to determine whether or not it is necessary to modify and/or create new career goals, aspirations and experiences and adjust your short-term action plans.

Stage IV – Actualisation

11.3.14 Engage in a career building process that truly reflects your own needs, desires and values.
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Career Development 
Career development is the process of managing life, learning and work over the lifespan. Researchers suggest that “career development involves one’s whole life, not just an occupation… It concerns the individual in the ever-changing contexts of his and her life…self and circumstances – evolving, changing, unfolding in mutual interaction” (Wolf and Kolb in McMahon, Patton and Tatham: 2003). Career development is an acknowledgement and acceptance of the notion of lifelong learning. 

The Draft Australian Blueprint for Career Development (ABCD) 
The ABCD is a national Department of Education, Science and Training (DEST) initiative and is a significant tool for implementing career development in the school setting. The ABCD: 

❚
provides a common language for the outcomes of career development initiatives and activities in any setting 

❚
maps out the life/work/learning competencies needed to proactively manage the career building process, from kindergarten to adulthood 

❚
provides administrators and practitioners with a systematic process of developing, implementing, evaluating and marketing career development programs or redesigning and enhancing existing programs 

❚
enables researchers and practitioners to determine the extent to which clients/students have acquired competencies 

❚
enables career resource developers to design products, programs and services to address specific competencies, and users to identify and code resources. 

Career Development and Transition Planning 
Creating a career development culture in schools is underpinned by a transition planning process. Transition planning has three main elements. These are: 

❚
Individual Pathway Plans 

❚
Career Development and Transition Portfolios 

❚
Exit Plans 

Career Development and Transition Portfolio 
The Career Development and Transition Portfolio is a student-owned product used to record and inform the student’s Career Development and Transition Planning processes. The opportunity for students to develop a portfolio provides early intervention support that will: 

Individual Pathway Plan (IPP) 
For school students the Individual Pathway Plan is a plan for how an individual will navigate the curriculum to demonstrate career competencies and achieve career development outcomes. The IPP is a valuable tool for managing transitions. 
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❚
give every student the opportunity to develop a skills portfolio document to record the development of skills and competencies 

❚
enable all education providers to develop the school-community (including business and industry) partnerships required to underpin successful early intervention and transition strategies. 

Exit Plan 
Young people will develop an exit transition plan assisted by schools and families which will outline the strategies for transition to post-school destinations including further education, training and employment. 
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There is a growing recognition that, in the light of global competition and ever more rapid technological change, one of the main keys to a country’s success lies in the ability of its people to build and manage their skills. Included in these are career planning, job search and other career management skills. Seen in this perspective, it seems that career development programs and services have the potential to contribute significantly to the ongoing growth and development of our nation. 

Career development is about actively creating the life one wants to live and the work one wants to do. It is a continuous process which acknowledges the notion of lifelong learning. An integral component of this process is self-management through the ever-changing contexts and circumstances of an individual’s life and work journeys. 

‘In the past, a person could gain a single qualification, acquiring one skill set and body of knowledge, which would sustain them throughout their entire working lives. Those days are gone. In the new environment, it is imperative that people understand they must become lifelong learners in order to adapt to these changeable and challenging times. They must also be able to transfer their learning from one setting to another, so that they can transition smoothly between a variety of life, learning and work roles.’ 
(Australian Blueprint for Career Development, Miles Morgan Australia Pty Ltd, July 2003, p.7) 

School students require access to information and suitably qualified people to assist them in making effective transitions through school and from school to further education, training and/or employment. The key decisions which students make about jobs, courses and career paths require access to careers information which is informed by current labour market trends. 

Students also need to develop knowledge and understanding of themselves in relation to the changing world of work before making and implementing decisions about careers. Suitably qualified career practitioners can assist students to develop such knowledge and understanding through the use of a wide range of tools and techniques. 

All students need to consolidate the skills required for lifelong learning. They need to develop employability skills and enterprising attributes through the course of their everyday learning at school, in employment and training pathways, at home and in the community. 
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Satisfying the needs of students is the driving force behind the design and operation of any school program. All students need to be empowered and supported to develop skills in managing their own careers from Kindergaren to Year 12 and beyond. 

Career Development Programs and Transition Support Services that meet the needs of students will: 

❚ provide students with opportunities to develop individual career pathway plans 

❚ provide students with opportunities to develop skills in effectively managing their own career development 

❚ encourage students to value and actively engage in their learning 

❚ provide general career guidance and support at key transition points during primary and secondary schooling 

❚ provide comprehensive information regarding learning and work opportunities (including local opportunities) supported by appropriate information technology systems accessible at the local level 

❚ track students as they move through school and from school into post-school destinations for the purpose of evaluating and improving programs 

❚ support students through mentoring, brokering or other appropriate assistance 

❚ facilitate support for those at risk of not participating effectively in education and training 

❚   facilitate integrated specialist support for those facing substantial and multiple disadvantages that prevent them from engaging in education and training, and provide them with access to a range of specialist services to overcome barriers.

All students connect with educational institutions. Therefore schools and other education providers should take a leading role in any systematic and comprehensive approach to assist students in managing their transition processes. 

Schools and agencies should work closely together to ensure that students and their families are aware of the full range of support and information services available to them. 
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The objectives of Career Development Programs and Transition Support Services are to ensure that all students are equipped and supported to: 

❚
make informed choices about learning, work and life opportunities and take personal responsibility for those choices 

❚
develop, implement, review and adapt action strategies to optimise learning, work and life choices 

❚
access relevant and timely information and networks. 
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OVERARCHING PRINCIPLES 
❚
Provide comprehensive Career Development Programs and Transition Support Services covering employment outcomes, social participation and active citizenship. 

❚
Assist students to develop an individual pathway plan through the adoption of a Career Development Program which will involve a range of stakeholders, including the school, industry, parents and others. 

❚
Career development practitioners have recognised minimum qualifications which are 

updated regularly through professional development and membership of a professional association. 

❚
A career development culture which will ensure schools have a shared vision and sense of ownership with local partners at various levels. 

❚
The National Standards and Accreditation Process for Career Development Practitioners and the Australian Blueprint for Career Development underpin these Guidelines for Career Development and Transition Support Services. 

ELEMENTS OF THE OVERARCHING PRINCIPLES 
❚
Career Development Programs and Transition Support Services in schools play a key role in encouraging individuals to engage in ongoing career development and in ensuring that an individual’s decisions are based on current, accurate and comprehensive information. 

❚
The career education curriculum incorporates career awareness, career exploration and the development of career management skills. 

❚
Students are at the centre of transition arrangements, which ensure that the design, management and direction of career pathways are ultimately their responsibility. 

❚
Individual career development and transition support services will: 

❙
consider prior learning and experiences 

❙
recognise and reinforce the importance of self-development and self-management 

❙
identify and address the learning styles of individuals 

❙
respect the personal needs and circumstances of the individual 

❙
include a variety of transition arrangements tailored to the capacities and needs of students from all cultures and equity groups. 

❚
Career Development Programs are enriched by the active involvement of employers, parents and other stakeholders. Students should have opportunities to engage in experiential learning through course tasters and active experiences of the world of work through visits, workplace simulations and shadowing or structured work placements. 
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❚
Recognising that while quality career information is essential for career decision-making, many students will also need the support of skilled people to understand the information, to relate it to their personal needs and to convert it into personal action. 

❚
Schools should monitor and track the outcomes of Career Development Programs and Transition Support Services and use these to inform future programs and services. 
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The Career Development and Transition Support Service delivery includes the following elements: 

PRIMARY AND SECONDARY SCHOOL STUDENTS 
Career Development Plan 
Students present evidence of well considered decision-making in presenting and reviewing their Individual Pathway Plans regarding work, learning and life goals and action-planning strategies to achieve those goals. 

Career Development and Transition Portfolio 
Students collect, organise and appropriately present evidence of their developing skills, personal qualities, interests, achievements and support strategies to optimise their learning, work and life goal outcomes. 

❚
Identify and develop early intervention support strategies for students (and school leavers) who may require additional transition support. 

PRIMARY AND SECONDARY SCHOOLS 
Transition Support 
❚
As far as possible, all facilities of Career Development and Transition Support Services should be designed to be available to students and parents on a self-help basis. 

❚
Develop family, community, business and industry partnerships to optimise students (and school leavers) work, learning and life transitions. 

Follow-up Support 
Implement follow-up strategies to track students following their transition from secondary school. 

Career Development Support 
❚
Career development requires a coordinated approach whereby all teachers support the career development practitioner to implement career and enterprise education. 

❚
The career development practitioner will liaise with school personnel to deliver Career Development and Transition Support Services. 
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❚
A range of staff, including a career development practitioner, will be required to equip and support all students to demonstrate the outcomes referred to in Section 3. 

CAREER DEVELOPMENT PRACTITIONERS 
While career development must have a multi-disciplinary approach in terms of delivery, its coordination requires a dedicated practitioner. 

Career Education 
Career education has an important role to play: 

❚
Within compulsory education: developing self awareness, knowledge and competencies regarding the world of work, and making decisions and transitions. 

❚
Within post-compulsory education: being provided with effective advice and guidance on educational options (including links between these options and later occupational destinations) will help to better match individuals’ learning choices to their interests, talents and intended destinations. 

Enterprise Education 
Enterprise education has an important role to play: 

❚
Enterprise education develops in young people enterprise skills and attributes and an awareness of how their community, including business and industry, works. Young people need to be ‘opportunity ready’. 

❚
Learning should be directed towards developing in young people those skills, competencies, understandings and attributes which equip them to be innovative, and to identify, create, initiate and successfully manage personal, community, business and work opportunities, including working for themselves. 

Vocational Education & Training (VET), Workplace Learning and Vocational Learning 
Students will have opportunities to participate in a range of vocational education experiences, including: 

❚
VET for school students 

❚
workplace learning 

❚
vocational learning. 

Career Information, Guidance and Counselling 
This will refer to services that assist all students to make educational, training and occupational choices and to manage their careers. It will include a wide range of activities including: 

❚
activities within schools to help students clarify career goals, understand the world of work and develop career management skills 
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❚
personal advice, guidance or counselling to assist with decisions about initial courses of study, courses of vocational training, further education and training, initial job choice 

❚
the organised and systematic use of community members such as employers, parents and peers to provide occupational and educational advice and information 

❚
production and dissemination of a diverse range of information about jobs and careers, courses of study and vocational training to help individuals make career choices. 

Career information, guidance and counselling services may: ❚ include the use of current industry-based information 

❚
be provided in a variety of settings – not only educational institutions and employment offices but also workplaces and community settings 

❚
be provided in a variety of sectors – not only the public sector but also the private and community sectors 

❚
allocate an important role to informal and non-professional sources of information and guidance such as local employers, community members, parents and peers, as well as the formal professional sources 

❚
play a pro-active role helping individuals to create new options as well as skills matching into existing jobs and courses. 

This implies: 

❚ advocacy on an individual’s behalf, and support for their self–advocacy 

❚ feedback to learning providers on learners’ unmet needs 

❚ encouraging and supporting the skills of career management, not simply facilitating initial educational and occupational choices. 

Placement or Referral 
Students will receive efficient and effective help to secure and retain a placement in education, training, employment or enterprise suitable to their individual needs. 

Students may also need access to a range of services such as accommodation, access to alternative education and training, counselling and advocacy. 

Access and Equity 
This will ensure approaches such as mentoring and case management are available for students who would benefit from more intensive one to one approaches. 

These approaches will ensure that:

❚ early recognition of issues for students at risk are addressed

❚ disadvantaged students can be reflectively responded to and dealt with

❚ additional practical support packages for students with high support needs are available.
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Monitoring and Tracking 
This will ensure appropriate arrangements across service and institution boundaries so students can be followed up as they move through school into post-school destinations. A monitoring and tracking system will: 

❚
help identify students who become vulnerable or potentially at risk of not making successful transition from school 

❚
assist schools to assess achievements in supporting student transitions and report on these to their communities 

❚
provide a basis for evidence-based planning (assisting schools, community groups and the department to refine programs and services). 

This will include planning and developing (in a systematic way) a comprehensive information technology based system which will: 

❚
act as a base-level universal statistical monitoring system for students from their first year of secondary schooling that allows school principals to report on, and individual communities to assess, the success of local transition achievements 

❚
act as a local monitoring tool to ensure that all students can be followed up and given appropriate transition support, including case management across a number of services and agencies where this is required. 
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	School Planning & Implementation
	Undeveloped
	Developing
	Establishing
	Achieving
	Excelling

	Whole School Support         & Coordination
	School and Community Support
	Career Development activity is provided to students informally and in informal settings.
	Some adjustment is made to accommodate aspects of Career Development programs on a needs basis, e.g. timetabling to accommodate Career Development.
	Ways of modifying the school organisational structure and staffing to achieve Career Development outcomes are sought, e.g. staff members or a specific learning area is responsible for Career Development activity.
	Career Development policy and processes are supported by staff professional development, e.g. staff members understand Career Development concepts.
	Career Development is coordinated and effective communication occurs across all Year levels. All staff have identifiable roles and career support responsibilities.

	
	Career Development Coordination
	Career development activity is ad-hoc, uncoordinated and poorly resourced.


	A member of staff is responsible for the administration of VET, SWL and other vocational programs and services.


	A member of staff is responsible for the administration and delivery of career development activity, e.g. VET, SWL, IPPs, career education etc.
	A member of staff works collaboratively with other staff to meet career development outcomes.


	There is a dedicated career development practitioner who plays an active role in whole school decision making and is supported by administration, staff and the wider community.

	
	Staff Professional Development
	Professional development is provided in an informal way and there is no adherence to national standards.


	Some formal Career Development professional development is offered to some staff and there is an awareness of national standards
	Professional Career Development needs of staff are identified and appropriate professional development is provided.
	There is a planned program of professional Career Development to support the School Plan. Including some further study in career development, e.g. ACDS
	Career development activity underpinned by the national standards is planned and provided for all school staff, based on identified needs.

	
	Sustainability
	Career development activity is discussed informally between interested staff members
	Career development activity is formally discussed between relevant members of staff
	Career development activity is a priority in the school for selected students or in selected learning areas
	Career development activity is a priority for the current whole school plan and appropriate staffing and resources has been allocated to its delivery
	Career development activity is seen by all stakeholders as critical to the ongoing success of the school and is a critical component of long term planning with long term funding attached to its implementation

	Embedding Career Competencies  (ABCD)
	Conduct a needs assessment
	Staff and students are unaware of the ABCD and 11 career competencies


	A variety of student’s needs data is gathered and used to inform appropriate student pathways.


	Career development staff or a particular learning area has identified student needs against the ABCD.


	All staff are involved in determining the need for career development activity using the ABCD competencies and their input is provided as a basis for program planning.
	Career development activity is planned and developed according to information gathered through ABCD needs assessment surveys conducted with staff, students and parents.

	
	Identify connection with other programs – Integrated curriculum
	Students’ programs address the outcomes of the Curriculum Framework and senior schooling courses without connection to career development.
	Discrete elements of career development are identified within learning areas and addressed in a general way.
	Specific connections between some learning areas and career development are made / embedded.
	All students participate in integrated career development and transition support services across the learning areas using specifically-targeted resources.
	The culture of the school is underpinned by a whole school approach to career development where all students demonstrate career development outcomes against the ABCD competencies

	
	Conduct an audit
	Career development activity is provided without any link to the ABCD.


	Particular competencies are addressed and highlighted within career development activity


	Career development staff or a particular learning area has audited their activity against the ABCD.


	All staff are involved in auditing current activity against the ABCD to determine the extent of activity, strengths, weaknesses and areas that need improvement.
	Whole school planning is based on information gathered from auditing programs and services against the ABCD.

	Program Development / Redesign: 

Program Delivery
	Individual Pathway Planning
	Students have a general sense of desired pathways and essential subjects in Years 11 and 12.


	Targeted student groups have IPPs 


	All students are informed about transition pathways and students at risk are offered IPPs.


	All students are provided with opportunities to develop an IPP.  


	All students have IPPs that are regularly monitored and reviewed. Students engage with IPPs to present evidence of well considered decision making regarding life, learning and work and strategies to achieve those goals

	
	Career Development & Transition Portfolio
	Students collect and organise samples of work, e.g. assessments
	Students have an understanding of the transition process and its requirements.
	All students have the skills to compile resumes and identify skills and abilities. This information is stored in a transition portfolio.
	All students collect, organise and appropriately present evidence of their developing skills, interests and achievements relative to their life, learning and work goals
	All students use well constructed transition portfolios in real or simulated environments to support them in making effective transitions.

	
	Exit Planning
	Students have standard exit forms such as school reports.


	Targeted student groups are provided with some form of exit process. 


	Students at risk are offered exit plans to support their transitions


	All students are provided with opportunities to develop an exit plan. 


	All students achieve effective transitions through school and to post-school destinations through using an exit plan as part of a comprehensive transition process.

	
	Career Education
	Subject selection information is provided informally to students, e.g. subject selection booklet


	Students are provided with some career education at significant points of transition, e.g. year 10 subject selection process


	Selected students are provided with opportunities to explore ABCD competencies, develop career awareness and explore future options through particular learning areas 
	All students are provided with comprehensive career education centred on the ABCD incorporating self and career awareness, career exploration and the development of self management skills
	All students are provided with comprehensive career education centred on the ABCD as part of an integrated curriculum



	
	Enterprise Education
	Enterprising opportunities are provided to students informally and upon request.


	Selected students are provided with opportunities to develop enterprising attributes through particular learning areas


	Selected students are making an impact on the school culture through sharing and celebrating their enterprise achievements, e.g. school assemblies, open day stalls


	All students are provided with comprehensive enterprise education that is centred on equipping young people to be innovative and to manage their personal, business and work opportunities.
	All students are provided with comprehensive enterprise education as part of an integrated curriculum



	
	VET, SWL & Vocational Learning
	Class visits to worksites are available. Selected students visit Career Expos


	Workplace learning and VET is offered and some students participate.

Students have the opportunity to participate in Taster programs.
	Targeted students participate in vocational learning as well as structured workplace programs, such as SWL and/ or VET programs.


	All students have access to VET from a variety of training packages as well as structured workplace experiences across a wide range of industry areas, linked to the achievement of ABCD competencies. 


	All students participate and have access to a range of VET and structured workplace programs linked to Career Development goals, as well as linked to relevant industries and locally identified skills shortage areas were applicable.

	Program Development / Redesign:

Service Provision
	Career Information, Guidance & Counselling
	Students are aware of career information, guidance and counselling services available to them


	Students and parents are informed of the process of engaging with career counselling and are encouraged to use the service


	All students at risk of disengaging are provided with comprehensive career counselling at key transition points along with up to date information about jobs, courses and industry information
	All students are provided with comprehensive career counselling at key transition points along with up to date information about jobs, courses and industry information
	All students are able to identify their needs and have the skills to access and use appropriate career counselling and career information.



	
	Transition Support
	Information is collected on students who are at risk of disengaging, e.g. NEET surveys


	Students at risk of disengaging are informed of future options


	All students at risk of disengaging are provided with support strategies to ensure that they are equipped to make effective transitions


	All students at risk of disengaging and other selected students are provided with support strategies to ensure that they are equipped to make effective transitions


	All students are provided with individualised strategies to support effective transitions based on the identification and development of early intervention support strategies

	
	Placement or Referral
	Students are supported in finding SWL and work experience placements


	Students are offered support in gaining a placement in further education, training or employment


	Students at risk of disengaging are provided extensive support in securing a placement in further education, training or employment suitable to their individual needs
	All students receive efficient and effective support in securing a placement in further education, training or employment suitable to their individual needs 
	All students achieve effective transitions to post-school destinations and are provided with post-school support 



	
	Access & Equity
	Students with high support needs are identified, e.g. NEET students, CALD students 


	Support is offered to students with high support needs


	Students with high support needs are provided with support packages to assist them to overcome barriers, e.g. Year 10 Work Readiness
	Students with high support needs are provided with intensive one to one approaches, e.g. mentoring and case management
	Students with high support needs are an integral part of an inclusive environment within the school and programs are tailored to meet their needs

	
	Monitoring & Tracking
	Data is collected about student results and information is obtained through destination data


	A variety of student’s needs data is gathered.

Data is used to inform appropriate student pathways.


	Career Development and Transition Support Services are monitored and reviewed based on data gathered.


	Career Development and Transition Support Services are reviewed and improved on the basis of data collected from relevant sources.

New programs are designed to target identified needs.
	School planning is based on reliable data collection to foster successful student transitions through school and from school.



	
	Community, Industry & Interagency Relationships 
	Informal and person-dependent networks are made.
	School community / Cluster management groups have representation from appropriate stakeholders.
	There are formal links with all stakeholders.


	There are joint planned initiatives with all stakeholders.
	Industry and community based support services help initiate and are actively involved in the delivery of Career Development programs and Transition Support Services within the school community.

	Effective 
Implementation
	Follow through on the decisions made 

	There is informal planning and implementation of career development activity
	A particular staff member or learning area is responsible for planning and implementing career development activity for selected students
	Working parties are encouraged to devise plans though there is no responsibility aligned to their implementation 
	Working parties involved during the planning phase are empowered to put forward plans for implementation and are instrumental in their implementation
	Working parties incorporating teaching and administration staff along with parents and community are empowered to make a positive impact on whole school planning through their input and follow through in implementing a whole school approach to career development 

	
	Monitor, review & evaluate
	Monitoring of achievements occurs in an informal way
	Outcomes are identified and some formal monitoring occurs
	Monitoring and review occurs in accordance with an established career development and transition support services plan
	Monitoring and review informs the whole school career development and transition support services plan and outcomes are evaluated to inform future program implementation and service delivery

	Monitoring, reporting, review and evaluation are an integral part of the school performance improvement and review process



	Continual Promotion
	Promote the programs and services
	Career development programs and services are promoted in informal ways
	Staff, students and parents are aware of the career development programs and services available to students and parents are invited to existing parent evenings
	Career development activity is promoted to selected students through a variety of mediums, e.g. industry talks, subject talks, print material and weblinks
	Career development activity is promoted to all students through a variety of mediums, e.g. print and web based materials, an adequately resourced career resource centre 
	Career development programs and services are effectively promoted and showcased to all stakeholders through a variety of mediums on an ongoing basis, e.g. parent evenings, newsletter a well resourced and staffed resource centre 


Source: Miles Morgan Australia 2003 Australian Blueprint for Career Development. Draft prototype Canberra: DEST pages 22 & 23
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All students at risk of disengaging are provided with support strategies to ensure that they are equipped to make effective transitions





Incorporating the ABCD and the WA Guidelines for Career Development and Transition Support Services





5. Continual Promotion





Promote the career development culture through staff, parent evenings etc.








4. Effective Implementation





Follow through on decisions made


Monitor, review & evaluate








3. Program Development / Redesign





Program Delivery, 


E.g. IPPs, Career Education, Transition Portfolio, exit plan 


Service Provision


E.g. Career Information, guidance & counselling, transition support, monitoring and tracking 








2. Embedding Career Competencies (ABCD)





Conduct a needs assessment


Identify connection with other programs – Integrated curriculum


Conduct an audit








Students at risk of disengaging are informed of future options





Information is collected on students who are at risk of disengaging, e.g. NEET surveys





All students are able to identify their needs and have the skills to access and use appropriate career counseling and career information.








All students are provided with comprehensive career counseling at key transition points along with up to date information about jobs, courses and industry information














1. Whole School Support & Coordination





School & Community Support


Career Development Coordination


Staff Professional Development


Sustainability





School Planning and Implementation








Career development activity is seen by all stakeholders as critical to the ongoing success of the school and is a critical component of long term planning with long term funding attached to its implementation








Planning Templates

































































All students are provided with comprehensive enterprise education that is centred on equipping young people to be innovative and to manage their personal, business and work opportunities.















































Promoting a Career Development Culture in Schools and Classrooms 





Flowchart of Recommended Activity











APPENDIX F: Career Development Principles of Good Practice: School Profile Instrument








School Name:





Career development activity is a priority for the current whole school plan and appropriate staffing and resources has been allocated to its delivery





Career development activity is a priority in the school for selected students or in selected learning areas








Career development activity is formally discussed between relevant members of staff





Career development activity is discussed informally between interested staff members








Career development activity underpinned by the national standards is planned and provided for all school staff, based on identified needs.











There is a planned program of professional Career Development to support the School Plan. Including some further study in career development, e.g. ACDS











Professional Career Development needs of staff are identified and appropriate professional development is provided.








Some formal Career Development professional development is offered to some staff and there is an awareness of national standards








Professional development is provided in an informal way and there is no adherence to national standards.








There is a dedicated career development practitioner who plays an active role in whole school decision making and is supported by administration, staff and the wider community.








A member of staff works collaboratively with other staff to meet career development outcomes.











A member of staff is responsible for the administration and delivery of career development activity, e.g. VET, SWL, IPPs, career education etc.








A member of staff is responsible for the administration of VET, SWL and other vocational programs and services.











Career development activity is ad-hoc, uncoordinated and poorly resourced.








Career Development is coordinated and effective communication occurs across all Year levels. All staff have identifiable roles and career support responsibilities.











Career Development policy and processes are supported by staff professional development, e.g. staff members understand Career Development concepts.











Ways of modifying the school organisational structure and staffing to achieve Career Development outcomes are sought, e.g. staff members or a specific learning area is responsible for Career Development activity.








Some adjustment is made to accommodate aspects of Career Development programs on a needs basis, e.g. timetabling to accommodate Career Development.











Career Development activity is provided to students informally and in informal settings.








Sustainability
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Staff Professional Development
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Excelling





Achieving





Establishing





Developing





Undeveloped





Career Development Coordination
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School and Community Support
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Whole School Support & Coordination


Effective Practice Rubric





All students have access to VET from a variety of training packages as well as structured workplace experiences across a wide range of industry areas, linked to the achievement of ABCD competencies. 





Targeted students participate in vocational learning as well as structured workplace programs, such as SWL and/ or VET programs.





Workplace learning and VET is offered and some students participate.


Students have the opportunity to participate in Taster programs.





Class visits to worksites are available. Selected students visit Career Expos





All students are provided with comprehensive enterprise education as part of an integrated curriculum





The culture of the school is underpinned by a whole school approach to career development where all students demonstrate career development outcomes against the ABCD competencies





All students participate in integrated career development and transition support services across the learning areas using specifically-targeted resources.











Specific connections between some learning areas and career development are made / embedded.








Discrete elements of career development are identified within learning areas and addressed in a general way.











All staff are involved in auditing current activity against the ABCD to determine the extent of activity, strengths, weaknesses and areas that need improvement.











Career development staff or a particular learning area has audited their activity against the ABCD.











Particular competencies are addressed and highlighted within career development activity





Career development activity is provided without any link to the ABCD.








Students’ programs address the outcomes of the Curriculum Framework and senior schooling courses without connection to career development.








All staff are involved in determining the need for career development activity using the ABCD competencies and their input is provided as a basis for program planning.











Career development staff or a particular learning area have identified student needs against the ABCD.





A variety of student’s needs data is gathered and used to inform appropriate student pathways.








Whole school planning is based on information gathered from auditing programs and services against the ABCD.














Staff and students are unaware of the ABCD and 11 career competencies








All students participate and have access to a range of VET and structured workplace programs linked to Career Development goals, as well as linked to relevant industries and locally identified skills shortage areas were applicable.





Career development activity is planned and developed according to information gathered through ABCD needs assessment surveys conducted with staff, students and parents.











Conducting an audit
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Excelling





Achieving





Establishing





Developing





Undeveloped





Identify the connection: Integrated Curriculum
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Conducting a needs assessment
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Embedding Career Competencies


Effective Practice Rubric





Selected students are making an impact on the school culture through sharing and celebrating their enterprise achievements, e.g. school assemblies, open day stalls





Selected students are provided with opportunities to develop enterprising attributes through particular learning areas








Enterprising opportunities are provided to students informally and upon request.





All students are provided with comprehensive career education centred on the ABCD as part of an integrated curriculum











All students are provided with comprehensive career education centred on the ABCD incorporating self and career awareness, career exploration and the development of self management skills








Selected students are provided with opportunities to explore ABCD competencies, develop career awareness and explore future options through particular learning areas 











Students are provided with some career education at significant points of transition, e.g. year 10 subject selection process





Career Education
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Subject selection information is provided informally to students, e.g. subject selection booklet





VET, SWL & Vocational Learning
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Enterprise Education
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Excelling





Achieving





Establishing





Developing





Undeveloped





Program Delivery 	continued


Effective Practice Rubric





All students achieve effective transitions through school and to post-school destinations through using an exit plan as part of a comprehensive transition process.











All students are provided with opportunities to develop an exit plan. 











Students at risk are offered exit plans to support their transitions








Targeted student groups are provided with some form of exit process. 





Students have standard exit forms such as school reports.





All students use well constructed transition portfolios in real or simulated environments to support them in making effective transitions.





All students collect, organise and appropriately present evidence of their developing skills, interests and achievements relative to their life, learning and work goals











All students have the skills to compile resumes and identify skills and abilities. This information is stored in a transition portfolio.





Students have an understanding of the transition process and its requirements.





Students collect and organise samples of work, e.g. assessments





All students have IPPs that are regularly monitored and reviewed. Students engage with IPPs to present evidence of well considered decision making regarding life, learning and work and strategies to achieve those goals








All students are provided with opportunities to develop an IPP.  











All students are informed about transition pathways and students at risk are offered IPPs.








Targeted student groups have IPPs 











Individual Pathway Plan (IPP)
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Students have a general sense of desired pathways and essential subjects in Years 11 and 12.








Exit Plan
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Transition Portfolio
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Excelling





Achieving





Establishing





Developing





Undeveloped





Program Delivery


Effective Practice Rubric





All students achieve effective transitions to post-school destinations and are provided with post-school support 











All students receive efficient and effective support in securing a placement in further education, training or employment suitable to their individual needs 











Students at risk of disengaging are provided extensive support in securing a placement in further education, training or employment suitable to their individual needs





Students are offered support in gaining a placement in further education, training or employment





Students are supported in finding SWL and work experience placements





All students are provided with individualised strategies to support effective transitions based on the identification and development of early intervention support strategies

















All students at risk of disengaging and other selected students are provided with support strategies to ensure that they are equipped to make effective transitions














All students at risk of disengaging are provided with comprehensive career counseling at key transition points along with up to date information about jobs, courses and industry information











Students and parents are informed of the process of engaging with career counseling and are encouraged to use the service








Career Information, Guidance & Counselling
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Students are aware of career information, guidance and counseling services available to them





Placement or Referral
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Transition Support
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Excelling





Achieving





Establishing





Developing





Undeveloped





Service Provision


Effective Practice Rubric





Industry and community based support services help initiate and are actively involved in the delivery of Career Development programs and Transition Support Services within the school community.





There are joint planned initiatives with all stakeholders.





There are formal links with all stakeholders.





School community / Cluster management groups have representation from appropriate stakeholders.





Informal and person-dependent networks are made.





School planning is based on reliable data collection to foster successful student transitions through school and from school.





Career Development and Transition Support Services are reviewed and improved on the basis of data collected from relevant sources.


New programs are designed to target identified needs.





Career Development and Transition Support Services are monitored and reviewed based on data gathered.





A variety of student’s needs data is gathered.


Data is used to inform appropriate student pathways.





Data is collected about student results and information is obtained through destination data





Students with high support needs are an integral part of an inclusive environment within the school and programs are tailored to meet their needs





Students with high support needs are provided with intensive one to one approaches, e.g. mentoring and case management





Students with high support needs are provided with support packages to assist them to overcome barriers, e.g. Year 10 Work Readiness





Support is offered to students with high support needs





Access & Equity
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Students with high support needs are identified, e.g. NEET students, CALD students 





Community, Industry & Interagency Relationships
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Monitoring & Tracking
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Excelling





Achieving





Establishing





Developing





Undeveloped





Service Provision 	continued


Effective Practice Rubric





Following through on decisions made
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Career development programs and services are effectively promoted and showcased to all stakeholders through a variety of mediums on an ongoing basis, e.g. parent evenings, newsletter a well resourced and staffed resource centre  











Career development activity is promoted to all students through a variety of mediums, e.g. print and web based materials, an adequately resourced career resource centre 











Career development activity is promoted to selected students through a variety of mediums, e.g. industry talks, subject talks, print material and weblinks








Staff, students and parents are aware of the career development programs and services available to students and parents are invited to existing parent evenings











Promote the programs and services
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Monitoring, reporting, review and evaluation are an integral part of the school performance improvement and review process. 








Working parties incorporating teaching and administration staff along with parents and community are empowered to make a positive impact on whole school planning through their input and follow through in implementing a whole school approach to career development 








Monitoring and review informs the whole school career development and transition support services plan and outcomes are evaluated to inform future program implementation and service delivery











Working parties involved during the planning phase are empowered to put forward plans for implementation and are instrumental in their implementation











Monitoring of achievements occurs in an informal way.








Monitoring and review occurs in accordance with an established career development and transition support services plan.








Working parties are encouraged to devise plans though there is no responsibility aligned to their implementation 





Outcomes are identified and some formal monitoring occurs.








A particular staff member or learning area is responsible for planning and implementing career development activity for selected students








There is informal planning and implementation of career development activity








Career development programs and services are promoted in informal ways





Monitor, review & evaluate
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Excelling





Achieving





Establishing





Developing





Undeveloped





Effective Implementation


Effective Practice Rubric








Excelling





Achieving





Establishing





Developing





Undeveloped





Continual Promotion


Effective Practice Rubric
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